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Restorative practice (RP) is increasingly valued in Irish Post-Primary schools as schools 
endeavour to meet the wellbeing needs of their students (Thorsborne et al, 2019). This 
practice requires educators to train and re-culture their way of thinking and being in their 
everyday exchanges (Stowe, 2016). The purpose of this study was to explore the value of RP 
within a whole-school guidance framework. The researcher was interested to learn how RP is 
implemented in six Post-Primary schools across Ireland. The focus was placed on the value 
of RP in delivering personal and social guidance. Personal and social guidance can be 
delivered on a one to one or through classes such as SPHE and Wellbeing (NCGE, 2017). 
Therefore, two guidance counsellors and four SPHE teachers participated through epistolary 
interviews. This method deemed most suitable during the global Covid-19 pandemic where 
the participants could partake without travelling to meet the researcher (Ferguson, 2009). The 
participants promoted RP and detailed the many ways engagement with RP has the capacity 
to improve student social responsibility. The researcher employed Braun & Clarke’s (2006) 
six stage thematic analysis to establish patterns and contradictions in the findings. The main 
findings that emerged from gathered data are that RP is seen as an approach which supports 
maintaining relationships, promotes accountability and develops social responsibility. It is a 
philosophy and an internal process of relating with others (Stowe, 2016). Another key finding 
that emerged was that there is a general misconception towards RP with individuals 
presuming it is a misbehaviour preventative technique only. However, the study gathered data 
which considers RP as an approach which supports relationships, promotes social 
responsibility and accountability is nurtured (Evans & Vaandering, 2016). The study 
concludes a need for further research to ascertain the experiences of students whom engaged 
with restorative processes. A list of recommendations for practice, policy and future research 












Chapter 1: Introduction  
 
1.1 Introduction  
This chapter introduces the research topic, aims objectives and research sub questions. A 
rationale for the study is provided considering relevant literature, policy and practice. The 
researcher’s positionality is detailed. A structured plan for the thesis is outlined.  
 
1.2 Rationale for the study  
Schools are responsive to supporting the diverse student wellbeing needs in an every-
changing society (Barber & Ulmer, 2013). Derived from restorative justice (RJ), restorative 
practice (RP) is adopted as an approach in schools to scaffold, support and meet the social 
needs of students (Thornsborne et al, 2019). This revolutionary process has the capacity to 
alter the lens in which we see the world and engage with others (Stowe, 2016). The 
researcher intends to gain the insights of six participants who work restoratively within a 
whole-school guidance framework. The Department of Education and Skills (DES) (2006) 
stated guidance counsellors are encouraged to offer students an opportunity to develop 
conflict resolution skills and/or restorative practices in order to develop social responsibility 
and promote accountability. To date, there is little research conducted in Ireland on the 
effectiveness of RP. The DES has omitted to date in issuing guidelines or suggestions on the 
value or role of RP within an Irish educational setting.  
 
1.3 Context of the study  
Dr O Dwyer (2014) recognises the challenge for schools to foster inclusive environments in 
an age of diverse wellbeing needs. With wellbeing an integral component of holistic 
education, schools must rise to this challenge of implementing support structures to meet the 
vulnerable needs of the students in their care (Stowe, 2016). RP is valued across various 
cultures worldwide such as the Babema tribe and the Maori community in New Zealand. RP 
is slowly filtering into schools in Ireland as a response to behavioural incidences, but also to 
give the wrong-doer and person harmed a voice in decision making (Zehr, 2002). Hopkins 
(2004) commends schools who adopt a restorative approach as the overarching aim of RP is 
to establish communities of care (Fives et al, 2013). Similarly, Stowe (2016) informs RP 
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intends to empower the wrong-doer to be accountable, present and active in decision making 
regarding the behaviour. Whereas, schools who adopt a punitive approach regularly isolate 
the wrong-doer which in turn accelerates the likelihood of re-offenses. Johnstone (2002) 
argues RP may be successful for first time offenders, but is it effective for re-offenders?  
 Guidance counsellors and teachers have an influential capacity to escalate or de-
escalate behavioural incidences as they arise in schools. Ginott (1972, p5) argued teachers  
“possess tremendous power to make life miserable or joyous. (We) can be a tool of torture or an 
instrument of inspiration; (we) can humiliate or humour, hurt or heal. In all situations it is (our) 
response that decides whether…a person is humanised or de-humanised”. 
Stowe (2016) promotes RP as an approach which maximises the potential for educators to be 
conscious of this power to impact students’ emotional wellbeing. It is influential in the 
development of social responsibility whereby students are inspired intrinsically by their inner 
guidance rather than conforming to a punitive school system (Stowe, 2016). Instead, RP 
offers students an opportunity to share their experiences. Zehr (1990) understands the cause 
of challenging behaviour is frequently beyond the classroom and/or school community. 
Therefore, students thrive when they feel valued, respected, accepted and supported 
regardless of their academic achievement (OECD, 2017).  
 Within a whole-school guidance framework, personal and social guidance is delivered 
in the classroom through SPHE and wellbeing (NCGE, 2017). Hearne & Galvin (2015) 
recognised the role of SPHE teachers in delivering guidance curriculum due to limited time 
constraints of guidance counsellors. “All teachers are teachers of SPHE” according to DES 
(2000, p6). Through SPHE and guidance modules, all students should be exposed to a 
curriculum aimed to develop social responsibility and emotional literacy. Some students may 
require exposure to specific restorative processes such as circles and meetings. Few students 
require mediation, conferences and other student centred restorative supports to facilitate 
reparation and prevent future incidences (Thornsborne et al, 2019). 
 
1.4 Positionality of the researcher  
The researcher trained and implemented RP through a voluntary role within a youth justice 
mentoring programme. The researcher believes RP has valuable capabilities in fostering 
relationships and repairing harm amongst young offenders. Therefore, the researcher is keen 
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to explore the experiences of six purposive participants who are familiar with RP in an 
educational context. The researcher teaches in a DEIS school in the Midlands. RP is not 
implemented in school policy. However, the researcher is enthusiastic to introduce RP as an 
approach in her school to improve the inclusion and connection of the whole-school 
community.  
 
1.5 Research Aim & Objectives  
The aim of the study was to explore the value of RP within a whole-school guidance 
framework in six Post-Primary schools in Ireland through the primary research question; 
“Does RP add value to the provision of personal and social guidance counselling in Post-
Primary schools?” 
 
The objectives of the study were devised;  
 To explore the implementation of restorative practice in six Post-Primary schools in 
Ireland.  
 To enquire into the effectiveness of restorative practice as an approach in the context 
of guidance counselling.  
 To consider the impact of restorative processes on developing student social 
responsibility through the provision of social and personal guidance counselling. 
 
The secondary research questions included; 
1. How is restorative practice implemented in six Post-Primary schools in Ireland? 
2. What is the role of restorative practice within a whole-school guidance framework? 
3. How does restorative practice impact the provision of social and personal guidance 
counselling in particular?  






1.6 Methodology  
An interpretivist research design was adopted. Due to the current climate of the global 
pandemic, epistolary interviews were the most suitable data collection method. Six 
participants were purposively selected to share their experiences of RP within a whole-school 
guidance framework.  
 
1.7 Structure of the thesis  
 
Chapter one:  
This chapter introduced the research topic along with the aim, primary and secondary 
research questions. The study was justified and an outline of the study was displayed.  
Chapter 2:  
This chapter detailed recent pertinent literature relating to the research topic with the aim and 
research questions in mind. 
Chapter 3:  
This chapter described the methodology employed. The research sample, data collection and 
data analyses were documented. The research reliability, validity and reflexivity were 
addressed. Ethical standards were highlighted in this chapter and considered throughout the 
process of the study. 
Chapter 4:  
This chapter presented the findings of the epistolary interviews. The participants’ similar and 
contrasting experiences were exhibited. Four overarching themes and sub-themes were 
illustrated.  
Chapter 5:  
This chapter integrates the findings with the relevant literature available on the topic. The 





This chapter concludes the research study. A summary of the findings were demonstrated. 
The strengths and limitations of the study were explored. The recommendations were clearly 






















Chapter 2: Literature Review  
 
2:1 Introduction 
This chapter will critique pertinent literature relating to the value of restorative practice (RP) 
within a whole-school guidance framework. The researcher began circling the key words in 
the research title, then progressing to sourcing and reading books. The researcher used 
Google Scholar to source relevant journal articles pertaining to the topic and Support 
Services websites i.e. SPHE, NCGE, IGC and RP for additional policy and practice 
publications. The chapter will be detailed under relevant headings.  
 
2.2 A paradigm shift  
Society in the twenty first century is ever-changing (Barber & Ulmer, 2013); with schools 
responsible for adapting their student support systems to meet wellbeing needs. 
Contemporary societal issues are impacting the wellbeing of adolescents, requiring educators 
to work restoratively to scaffold, support and meet the needs of the vulnerable students in 
their care (Thorsborne et al, 2019). Research has proposed that students who feel their voice 
is appreciated and heard thrive in school (Mc Garrigle & O’Connor, 2015), which leads to the 
increasing value of RP in Post-Primary schools in Ireland. This revolutionary practice 
requires a paradigm shift to re-culture schools but also ourselves as teachers and guidance 
counsellors; involving our thought process, engagement with others and overall way of being 
in our daily lives (Stowe, 2016). 
 
2.3 Restorative Practice  
Wachtel (2005 p86) proposed a definition of RP stating it is a social science of “restoring and 
developing social capital, social discipline, emotional wellbeing and civic participation 
through learning and decision making”. In education, it is an alternative values based 
approach to punitive measures, where relationships are cultivated, emotional literacy is 
developed and conflict is minimised (Stowe, 2016). Professionals often mistake the use of RP 
by employing a restorative approach when responding to specific behavioural incidents to 
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resolve conflict (Vaandering, 2014). However, schools that focus on fostering relationships, 
instead nurture collaborative attitudes (Mc Garrigle & O’Connor, 2015). In particular when 
students from disadvantaged backgrounds believe they are treated with respect and are valued 
in school, they are more conducive to learn (Mc Garrigle & O’Connor, 2015). The OECD 
(2013) reported that Ireland ranked thirtieth out of thirty-eight for young people believing 
teachers would make time for them if they required help. This is a challenging rating and 
generates the critical question i.e. what do teachers and schools need to do to demonstrate 
approachability and availability for students in their schools? 
RP involves educators having high expectations of their students while offering 
support mechanisms to meet such expectations (Stowe, 2016). Stowe (2016) also conveyed 
that if an individual misbehaved, they then gained a sense of ownership and responsibility for 
their actions. The punishment-reward pedagogy is commonly employed in schools. However, 
Thorsborne et al (2019) acknowledge the stress-response system in the brain. They argue the 
brain is activated when punished leading to volatile behaviour. RP aligns with neuroscience 
combined with frequent empathic experiences; young people can learn new prosocial 
responses (Thornsborne et al, 2019). Furthermore, evidence portrays punishing young people 
does not raise their social responsibility (Macready, 2009). The challenge for schools is to 
foster an environment of inclusion where students feel respected and valued; thus re-
integrating wrong-doers within the restorative school community (Dr. O’Dwyer, 2014). After 
all, the overarching aim of RP is to create a whole-school restorative community (Fives et al, 
2013).  
 
2.4 Restorative Practice evolved from restorative justice 
The aim of restorative justice (RJ) is to repair harm by encouraging wrong-doers to take 
accountability and reparation, while similarly offering persons-harmed an opportunity to 
express their feelings to the wrong-doer (Liebmann, 2007). Usually is implemented after a 
behavioural incident with the intention to prevent a reoccurrence (Zehr, 2002). Whereas, RP 
is a series of preventative processes prior to a problem occurring (Zehr, 2002). RJ addresses 
harm done and facilitates conversations between wrong-doers and persons-harmed; nurturing 
relations between parties (Vaandering, 2014). It is not focused on blaming the wrong-doer, 
instead the focus is on how the harm can be repaired, distinguishing RJ from retributive 
justice (Walgrave, 2008). Retributive justice traditionally values inflicting pain to bring a 
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sense of reciprocity, but Weitekamp & Kerner (2002) argue that this practice is 
counterproductive. Alternatively, RJ seeks to encourage wrong-doers to take responsibility, 
while affirming the person-harmed (Weitekamp & Kerner, 2002).  
 Across the globe, cultures employ RJ to restore peace among adversaries (Smith et al, 
2015). The initial recorded wrong-doer and person-harmed mediation service occurred in 
Canada in 1974 (Liebmann, 2007). A probation officer brought two offenders to the house 
they vandalised. This encouraged many reconciliation programmes to be established and 
further lead to RJ projects (Liebmann, 2007). Many indigenous tribes and communities in 
various cultures worldwide live restoratively. In the event of harm done, the Babemba Tribe 
of South Africa gather in a circle and remind the wrong-doer of good things they have 
achieved/done and offer a genuine reason why the individual is appreciated and loved 
(Stowe, 2016). A community understanding of punishment for wrong-doing serves little 
purpose, but rather sharing love and remembering identity proves more fruitful (Stowe, 
2016). However, the researcher queries the likelihood of this approach being integrated into 
current discipline policies in Post Primary schools. Particularly when a study conducted by 
Bouvier (2017) discovered 97% of teachers noted discipline and good behaviour as 
prerequisites of a successful school.  
 
2.5 A whole-school guidance framework  
Schools could take inspiration from the Babemba Tribe (Stowe, 2016). Active listening, 
empathy, respect and fair treatment are nurtured within the tribe. RP core values are 
comparable to Rogers’ core conditions of empathy, congruence and unconditional positive 
regard (Nelson-Jones, 2015). Likewise, RP values correlate with the ethical values 
underpinning the competencies of teaching as devised by the Teaching Council (2016). 
Integrity, trust, care and respect underpin the professional conduct of educators. Teachers 
endeavour to meet the needs of their students, all the while maintaining “positive influence, 
professional judgement and empathy in practice” (Teaching Council, 2016 p6). Reid & 
Westergaard (2011) ascertain an empathic guidance counsellor seeks to understand the 
thoughts, feelings and behaviour of their clients through the foundations of a trusting 
relationship. Similar to a RP facilitator, guidance counsellors and teachers accept the wrong-
doer without judgement, despite occasionally differing in values and opinions (Reid & 
Westergaard, 2011). Bloom (2016) warns arguing empathic professionals can paralyze their 
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ability to effectively support others. They can become overwhelmed with emotion, leading 
them to skewed decision making and irrational thought processes. Ali & Graham (1996) 
ascertain that expressing empathy is a natural experience for some, but not all.  
The NCGE (2017) devised a whole-school framework for guidance provision in Post-
Primary schools in Ireland stating guidance services must be available for all, some and a few 
students. This framework provides schools with a continuum of support model for the 
delivery of guidance as required by the DES (NCGE, 2017). Diverse restorative practices 
within this continuum support model provide educators with comprehensive skills to address 
various issues (Gonzalez, 2015). The whole-school community must be involved in RP 
through a student centred approach (Hopkins, 2004). Thorsborne et al (2019 p178) described 
a restorative school as one that “begins with the belief that all students- regardless of what 
they have done- are worthy and they want to be in good relationship with other people”. Like 
the NCGE (2017) stated a whole-school guidance approach to all students may include the 
delivery of SPHE, Wellbeing, class tutor and year head structure, Guidance modules, one to 
one and/or group meetings. The vision of restorativeness; a vision of care and justice must be 
embedded in a whole-school guidance plan (Hopkins, 2004). It is a way of working with 
young people; a way of being.  
However, relationship building for all comprises only one element of RP, but also can 
be emphasised in guidance for some and few students (NCGE, 2017). Restorative processes 
and interventions can be applied after hurtful events may arise in schools (Hopkins, 2004). 
The NCGE (2017 p13) stated that guidance provision may be “provided to specific groups of 
students to support personal & social education”. As part of the integrated guidance model, 
developing student emotional literacy and planning activities to develop student social 
responsibility is essential for student personal, social and academic success (Weare, 2004). 
Weare (2004) concludes successful individuals have higher emotional and social abilities 
rather than a higher IQ. The DES (2006) articulated the responsibility of guidance counsellors 
to facilitate developing skills of conflict resolution and/or restorative practices in order to 
develop student social responsibility. However, Smith et al (2015) disagrees stating RP is not 
the responsibility of one staff member, but emphasises the need for all educators to manage 
behavioural incidences with uniformity. Ironically, the most common punishment in Post-
Primary schools is break-time detention. Smith et al (2015) argue that evidence indicates 
regular exercise and activity reduces problematic behaviour. Punishing young people thwarts 
the development of empathy and social responsibility as it encourages young people to look 
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out for themselves regardless of their impact on others (Smith et al, 2015). Similarly, teachers 
place students’ names on the board to publicly humiliate or shame them into improving their 
behaviour (Smith et al, 2015). The researcher queries the long term impact of stigmatic 
shaming on students, as students who are regularly humiliated or shamed internalise negative 
feelings about themselves, which hinders their social development (Smith et al, 2015).  
 
2.6 Restorative processes in education 
Restorative processes include; circles, meetings, conferences and restorative conversations 
(Walgrave, 2008). The foundations of these processes involve the practitioner asking 
sequential questions to the wrong-doer and/or person-harmed. According to Thorsborne et al 
(2019) RP questions include; 
1. What happened? 
2. What were you thinking at the time?  
3. What have you thought about since? 
4. Who is affected by this and how? 
5. How could things have been done differently? 
6. What do you think needs to happen next? 
The questions shift the lens through which we communicate and interpret through as it avoids 
blame and shame (Stowe, 2019). It employs specific language in a structured framework to 
support the facilitator but also to maintain consistency for cultivating positive relationships 
(Stowe, 2019). Furthermore, the questions provide an applicable framework for a restorative 
meeting. 
 
2.6.1 Restorative meetings 
 It is during an organised restorative meeting that wrong-doers and persons-harmed get to 
share their perspectives in a safe, neutral space (Short et al, 2018). Individuals are encouraged 
to explore their situations from different perspectives through the medium of the structured 
questions (Short et al, 2018). Meetings are constructed in this manner to avoid blame and 
shame. Brown (2012) argued the futile use of blame and shame as she advised blame inhibits 
one’s ability to empathise with others. However, Zehr & Toews (2004) claim re-integrative 
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shaming is powerful as it involves shaming the offence, rather than the offender, which is 
more likely to prevent further offending. Instead, stigmatic shaming is perceived to be 
counterproductive (Zehr & Toews, 2004). Similarly, Liebmann (2007) maintained wrong-
doers who experience stigmatised shame felt like social outcasts, therefore likely to re-offend. 
Stowe (2016) encourages the inoculation of RP as a method of developing empathy and 
personal reflection instead of shaming.  
 
2.7 Restorative Practice and moral development  
When respect is valued by a school ethos, young people relate better to their peers 
(Macready, 2009). However, this involves being capable of “genuine dialogue or being able 
to temporarily abandon one’s own position and see how the world looks from the position of 
someone other than our own self” (Macready, 2009 p216). Nevertheless, Erikson (1997) 
claimed not all adolescents develop self-awareness simultaneously, which may lead to 
confusion or defiance during a restorative conversation. In fact, Wenzel et al (2008) argue 
that adolescents with poor moral development may pretend to engage with RP to reduce their 
punishment or minimise consequences.  
Moral development is the ability to understand right from wrong (O Brien, 2013). 
Similarly, Freud trusted moral conscience is gained from parents and the student’s 
environment (Woolfolk et al, 2008). Likewise, Kohlbergs’s theory of morality’s conventional 
level emphasises adolescents living according to social roles and expectations (Garz, 2009). 
This level of morality is concerned with conformity and maintaining social order. However, 
Monahan & Torres (2009) argue if adolescents conform in school, it is difficult to determine 
if it is feigned conformity or genuine moral behaviour. This can shape the success of RP as an 
approach in schools. A challenge for guidance counsellors and teachers facilitating RP in 
schools may arise if parental attitudes towards school and mediation are negative (Barnes et 
al, 2011). Particularly students from disadvantaged areas may lack emotional literacy and 
communication skills, limiting their participation in RP (Stowe, 2016). Similarly, students 
with lower aptitudes or intellectual difficulties are at greater risk of offending due to a lack of 
cognitive ability (O’Reilly, 2019). Short et al (2018) argue exposing students to restorative 
language and modelling restorative behaviour can influence the students’ future behaviour. 
Likewise, the individual’s empathy and maturity have a profound effect on the process argue 
Short et al (2018). Consistent familiarity with restorative processes become “reflected in the 
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internal dialogue or inner speech that is the main regulating tool of human behaviour” 
(Macready, 2009 p216).  
 
2.8 Restorative Conferencing  
A formal restorative conference may be arranged including the person-harmed, wrong-doer, 
their parents/guardians and the facilitator following a behavioural incident (Mc Laughlin et 
al, 2003). This method of mediation is an integral component of New Zealand’s youth justice 
system as an incentive to reduce the number of juveniles entering the court system (Mc 
Laughlin et al, 2003). An evaluation of restorative conferencing in New Zealand indicated 
90% of young offenders were diverted out of the criminal justice system (Clamp & Paterson, 
2017). Whereas in New South Wales; “80% of young offenders were charged and brought 
before the courts” (Clamp & Paterson, 2017 p46). Similarly, following an evaluation of the 
piloted conferencing model in Australia, wrong-doers who participated in the conferencing 
model rather than court were more likely to issue an apology to the person/s-harmed, 
resulting in more satisfied victims (Clamp & Paterson, 2017). However, the Hechinger 
Report (2019) highlighted the number of student arrests outside school remained the same, 
which begs the question; do adolescents associate restorative behaviour in school with 
behaviour in their communities? (Barshay, 2019). Teachers surveyed also indicated the 
improvement of the school climate, but noted student academic progress declined. Students 
also claimed teachers struggled to manage classroom behaviour, which might explain the 
deterioration of student academic achievement (Barshay, 2019).  
During a conference RP questions are asked in a structured format in a neutral setting 
with voluntary participation (Mc Garrigle & O’Connor, 2015). RP must be utilised alongside 
the code of discipline in the school and not a standalone entity (Campbell et al, 2013). If an 
incident occurred, a conference may not take place for some days later in a hope to provide 
reflection time for the wrong-doer (Mc Garrigle & O’Connor, 2015). O’Reilly (2019) 
highlights the vulnerable position of the person-harmed as they may experience fear and feel 
threatened about meeting the wrong-doer. The facilitator also has preparatory work to 
execute before the conference, such as setting up the room and briefing the participants 
(Hopkins, 2004). However, the researcher queries what happens after a restorative 
conference? Greater research into the value of restorative practice in Post-Primary schools is 
required to ascertain the benefit to students and whole-school communities.  
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2.9 Restorative Practice and guidance counsellors  
Fundamentally, RP in schools is more than conferencing and dealing with behavioural 
incidents, but rather is centred on strengthening relationships (Mc Garrigle & O’Connor, 
2015). Guidance counsellors, who practice Rogers’ person-centred approach, understand 
relationship building is paramount to the success of the guidance service (Kidd, 2006). 
Similarly, it is the role of the guidance counsellor to act as an advocate on behalf of their 
students as it is the role of the RP facilitator to advocate occasionally on their students’ behalf 
(IGC, 2017). The NCGE (2017) articulated that it is the responsibility of guidance 
counsellors to lead, co-ordinate and deliver the whole-school guidance programme in Irish 
Post-Primary schools. Hearne et al (2017) acknowledged the discrepancy between guidance 
counsellor knowledge and the framework itself. Nonetheless, the DES (2006) stated the 
importance of guidance in resolving conflict, reparation and restorative practices, further 
adding to the expansive workload of guidance counsellors.  
Often resources including time and allocation are limited in guidance provision, 
leaning on teaching staff and pastoral care teams for effectiveness. Hearne & Galvin (2015) 
discovered that teaching staff did not always see the relevance of their role and reported some 
did not feel involved in the guidance process. Therefore, the researcher begs the question; 
who is responsible for RP facilitation in Post-Primary schools? Marshall (1999 p18) defines 
RP as “a process whereby the parties with a stake in a particular offence come together to 
resolve collectively how to deal with the aftermath of the offence”. Newburn (2017) criticises 
Marshall’s definition arguing that it fails to identify the stakeholders, leaving professionals 
wondering who has a role in facilitating RP.  
 
2.10 SPHE and classroom delivery of social and personal guidance  
The NCCA (2017) informs the newly proposed four hundred wellbeing hours will be 
embedded in guidance provision; of which guidance activities are employed through SPHE at 
Junior Cycle (Hearne et al, 2016). DES (2012)b stated in circular 0009/2012 that schools can 
deliver personal and social “curriculum elements of the planned guidance 
programme…through other teachers, such as SPHE”. When young people have improved 
wellbeing; this can result in greater academic achievement (Smyth, 2015). Peterson (2006) 
emphasises the necessity for schools to place their focus far beyond academic achievement 
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through school initiatives which promote student wellbeing within a whole-school guidance 
framework. According to the DES (2000 p4) the aims of SPHE include;  
 “to enable students to develop personal and social skills 
 to promote self-esteem and self confidence 
 to enable students to develop a framework for responsible decision making 
 to provide opportunities for reflection and discussion 
 to promote physical, mental and emotional health and well-being” 
This offers adolescents a safe space to develop socially while improving their personal 
awareness and decision making skills (DES, 2001). Typically, teachers whom self-select to 
teach SPHE “do so out of ideological values and commitment to holistic education” (Geary & 
Mannix Mc Namara, 2003 p9). When students and SPHE teachers collaborate in a safe, 
respectful environment; students are empowered to take responsibility for their behaviour and 
learning (O’Higgins et al, 2013). Optimum conditions for learning occur when everyone feels 
valued, has their voice heard and clear boundaries are established. O’Higgins et al (2013) 
argue SPHE requires a facilitative teaching style with active student participation. This can 
create challenges for successful curriculum delivery. Geary & Mannix Mc Namara (2003) 
discovered not all teachers volunteer to deliver SPHE and therefore quality SPHE provision 
varies across schools. That said, the DES (2000 p6) inform “all teachers are teachers of 
SPHE”. Similar to RP, a shared value of SPHE must be implemented as a whole-school 
approach to ensure success.  
 
2.11 Developing student social responsibility through RP in schools 
RP in education is an invitation for school communities to create cultures that emphasize 
social development rather than social control (Evans & Vaandering, 2016). O’Reilly (2019) 
acknowledges the necessity of professional training for guidance counsellors and SPHE 
teachers for the experience to be effective for all. Restorative circles may be executed to 
invite parties to answer questions, particularly where others may be indirectly impacted by 
their behaviour (Gonzalez, 2015). Restorative circles during classes encourage respect and 
create a safe environment for listening, accepting differences and sharing values and 
behaviours (Mirsky, 2004). A restorative circle supports learning in classrooms, sets 
boundaries and aids the development of positive relationships (Gonzalez, 2015). A ‘talking 
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piece’ is exercised to offer everyone an equal opportunity to speak and be heard (Evans & 
Vaandering, 2016). Hopkins (2004) acknowledges the role of circle time as healing processes 
where students can develop their social responsibility. Role modelling by the facilitator 
during this time can provide an opportunity to young people to observe empathic reactions, 
along with compassionate interpersonal skills (Department of Health, 2013). Embedding RP 
within a whole-school guidance framework can encourage personal and social development 
(Gysbers, 2010). For some students’ restorative meetings, conversations and circles can 
engage students in restorative processes. For few students; conferences can facilitate 
reparation and prevent future incidences through developing empathy and social 
responsibility, all the while focusing on student wellbeing (Thorsborne et al, 2019). As the 
guidance service is “one of the main pillars” for developing wellbeing programmes in schools 
(NCCA, 2017 p46) the researcher queries the value of RP as an approach in guidance 
counselling? It is intended to explore the experiences of guidance counsellors and SPHE 
teachers familiar with RP further in this study.  
 
2.12 Conclusion  
Within a whole-school guidance framework, RP complements the model of continuum 
support for all, some and few students. The restorative questions offer a foundation for 
facilitators to invite wrong-doers and persons harmed to engage in reparation, prevent future 
incidents and nurture relationships within the school setting. The researcher intends to 
ascertain the value of restorative practice within a whole-school guidance framework further 










Chapter 3: Research Methodology 
 
3.1 Introduction  
The aim of this study was to explore the value of Restorative Practice (RP) within a whole-
school guidance framework. This chapter outlines the objectives of the study and research 
questions. In light of the literature review, it details the underlying research paradigm. The 
data collection and data analysis methods are described. Reliability, validity, ethical and 
reflexivity issues are highlighted.  
 
3.2 Research questions  
Research questions are at the heart of any research study (Thomas, 2017). Hogan et al (2009) 
acknowledge the importance of selecting an appropriate methodology following the analysis 
and review of pertinent literature. Cohen et al (2011) ascertain the value of specific and 
focused (Flick, 2009) research questions as the foundation of research studies. The aim of this 
study was to explore the value of RP within a whole-school guidance framework in six Post-
Primary schools in Ireland through the primary research question; 
“Does RP add value to the provision of personal and social guidance counselling in Post-
Primary schools?” 
 
3.2.1 Secondary questions  
The question seeks perspectives from six participants; two guidance counsellors and four 
SPHE teachers whereby RP is implemented in their schools. The secondary research 
questions include; 
1. How is restorative practice implemented in six Post-Primary schools in Ireland? 
2. What is the role of restorative practice within a whole-school guidance 
framework? 
3. How does restorative practice impact the provision of social and personal 
guidance counselling in particular?  
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4. In what ways, does engagement with restorative processes increase student social 
responsibility?  
 
3.3 Research Approach: 
This section details the research paradigm chosen for this study.  
 
3.3.1 Methodology  
A paradigm is a particular way to view the social world (Thomas, 2017). Typically, the 
research topic determines the choice of paradigm (Cohen et al, 2011). Positivism and 
Interpretivism are the two contrasting paradigms used in guidance counselling research. 
Interpretive studies are qualitative and involve the study of subjective experiences of 
individuals (Hennick et al, 2011). Positivists are concerned with numbers and measuring 
quantities (quantitative), whereas interpretivists are interested in people, feelings and 
experiences (Thomas, 2017). Epistemological knowledge of the researcher can impact the 
study, as their worldview provides further justification about the social world (Thomas, 
2017). This research is interested in exploring guidance counsellors/SPHE teachers’ 
experiences and feelings in relation to the implementation of RP. 
 
3.3.2 Research Paradigm: Interpretivist  
An interpretivist narrative paradigm was constructed. Hammersley (2013) detailed an 
interpretivist paradigm involves a social investigation. It incorporates a study of a small 
sample of participants in oral research rather than statistical analysis. Interpretivism wishes to 
gain meaningful understandings of human experience (Cohen et al, 2018). It involves 
participants sharing information to inform one another (Thomas, 2017). Cohen et al (2011) 
inform that interpretivist research is conducted on smaller participant samples through 
interview or focus group studies. Flick (2011) argues interpretivist research is not quantified 
or measured. Instead sees researchers accessing the subjective meaning of the social worlds 
of the participants (Flick, 2011). Human experiences can be examinable in contexts where the 
researcher uses their professionalism and subjectivity (Cohen et al, 2011). Due to the 
personal nature of the data collected, the researcher was conscious of their inherent bias 
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(Denscombe, 2007). Cohen et al (2011) encourage interpretivism as a research method as 
they claim positivism lacks insights into the complexities of human nature.   
 
3.3.3 Strengths and limitations of qualitative research  
Qualitative research provides researchers with rich, valuable content about the chosen topic 
(Willis, 2007). Interpretivist studies require lengthy descriptions from participants, as Mc 
Queen (2002) indicated participants have understandings of their own realities. The 
researcher gained the insights of two guidance counsellors and four SPHE teachers whereby 
RP is implemented in their Post-Primary schools or whom have worked restoratively in 
previous roles. Indeed, personal experiences of guidance counsellors and SPHE teachers were 
integral to this study, but Silverman (2001) argues qualitative studies can lack contextual 
sensitivities. The researcher adopted a thematic analysis approach to analysing the data in this 
study. Braun & Clark’s six phase thematic analysis was employed. This can prove time 
consuming and labour intensive as the researcher must navigate through transcribed 
interviews, thus interpreting the data (Cohen et al, 2011).     
 
3.4 Research Setting:  
A sample comprising of two guidance counsellors and four SPHE teachers were invited to 
participate in epistolary interviews to unearth their experiences of RP within a whole-school 
guidance framework. Guidance counsellors and SPHE teachers alike were selected to 
generate patterns of meaning (Creswell, 2009) indicative to a true holistic narrative study, but 
also to enhance the researchers own professional practice (Thomas, 2017). Due to the Covid-
19 pandemic, telephone interviews originally were the most appropriate research method. 
However, Miller & Cannell (1997) acknowledge the unreliability of telephone interviews as 
auditory sensory cues can be problematic. The researcher employed online epistolary 
interviews as it facilitated the forwarding of interview questions to the participants in 
advance; enabling them to respond in their own time at their own speed (Debenham, 2007). It 
eliminated the necessity to travel during the pandemic to meet participants; thus allowing the 
interviews to be conducted conveniently from the researcher and participants places of 
residence (Debenham, 2007).  
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3.4.1 Fieldwork time line 





Limerick achieved  
 
Participants invited 
to participate in the 
study through 
snowballing and 





Letter of consent 




interview start date  
Table 3.4.1 Fieldwork time line schedule  
 
3.4 Sampling:  
Sampling involves the process of selecting participants for the study (Mc Leod, 2011). 
Oppenhein (1991) elaborated on the appropriateness of participants in conducting the needs 
of the study in question. Therefore, a purposive sampling method was employed. Purposive 
sampling involved carefully selecting the research participants for a specific purpose, based 
on who possess valuable knowledge on the research topic (Cohen et al, 2011). The study 
featured snowball sampling; a process of a purposive participant notifying the researcher of 
other potential participants (Thomas, 2017). Furthermore, purposive sampling may be 
construed as a biased approach. However, it was the nature of this study that required 
knowledgeable participants with familiarity of restorative processes to be valuable 
contributors to this study (Thomas, 2017).  
 
3.5.1 Access and sampling:  
The researcher achieved expedited ethics approval from the University of Limerick on 
February 18
th
 2020. The researcher contacted six participants via their email addresses on 
their school websites. The participants received documentation including letters of 
information, consent and privacy updates (see appendices: A-C). Access to guidance 
counsellors and SPHE teachers was promoted with the forwarding of clear research questions 
30 
 
from the researcher, which also established positive rapport between the researcher and 
participant (Robson, 2007).  
 
3.6 Data Collection Method:  
A qualitative research method was preferred for this study as it is commended as a personal 
method drawing on views, opinions and experiences of participants (Flick, 2009). 
Quantitative research was unsuitable for this study as data gathered may have lacked 
reasoning of phenomena and informative detail (Barakso et al, 2013). Whereas, Flick (2008) 
acknowledged meanings the participants bring to the phenomena gathered. The desired 
research method was epistolary interviews.  
 
3.6.1 Epistolary interviews:  
Epistolary interviews are mediated by technology in which the researcher shares the 
interview questions with the participants. The participants respond in their own time, having 
considered and reflected on the questions (Ferguson, 2009). The questions were designed by 
the researcher (see appendix D) to encourage lengthy, detailed responses rather than 
constrained answers (Ferguson, 2009). The researcher conducted the interviews 
simultaneously as this method allowed. This method supports relationships between 
researcher and participants (Debenham, 2007), which is considered fruitful in ascertaining 
valuable data from the participants. The participants were located in a number of schools 
from various parts of Ireland. 
 
Pseudonym  Ann Bernie Claire  Laura Monica  Frances  
Location  Galway Donegal  Donegal  Kildare Dublin  Laois  
Gender  Female  Female Female Female Female Female  
Experience 
educating  
>5 years >20 years  >10 years  <5 years  >10 years  <5 years  














Experience of RP  <5 years  >5 years  < 5 years  <5 years  >5 years  <5 years  
Age range of 
participant  
25-30 years 45-50 years  30-35 years  20-25 years 35-40 years 25-30 years 
Table 3.6.1 Participant Profile  
 
Epistolary interviews deemed most suitable for accessing participants who live far away 
during the global pandemic. However, they pose limitations also. Like telephone interviews, 
the absence of non-verbal cues such as facial expressions and gestures can leave participants 
feeling unclear about the meaning of the questions or words (Cohen et al, 2011). The 
researcher endeavoured to reassure and put the participants at ease (Cohen et al, 2011). 
Although, it appeared some participants were more comfortable and forthcoming with 
information that they may not have been prepared to say face to face, thus strengthening 
reliability (Nias, 1991: Miller & Cannell, 1997). Telephone interviews are usually shorter, but 
more focused and directed (Cohen et al, 2011). Whereas Ferguson (2009) praised epistolary 
interviews for their nature in producing calculated, thoughtful exchanges, where the 
participant has time to consider the question, reflect and clarify before responding which may 
prove more useful than telephone interviews. Qualitative research demands extensive time, 
however due to limited time and the demanding schedule of the researcher, this may 
influence the findings (Cohen et al, 2011). Similarly, this impacted the realistic sample size 
employed in this study, particularly during this global health scare. Accessing participants 
with experience in RP was considered in an ethical manner. Therefore the researcher was also 
conscious of the academic school calendar and the availability of participants for this study, 
so as to not limit the findings.  
Open-ended questions carefully planned assisted the researcher in determining desired 
information (See appendix D), whilst avoiding leading questions is advantageous (Bryman, 
2008). The researcher chose this method of data collection as more detailed knowledge from 
the participant on the chosen topic can be acquired in comparison to questionnaires or 
observations which may lack such detail (Thomas, 2017). However, the researcher was aware 
of the potential bias which may influence the context of questions asked (King, 2004). 
Denscombe (2014) also suggests researchers tend to selectively see what they choose to see. 
However, Bell (2010) reminds of the safety net; the interview guide as a foundation 
framework for the interview. Telephone interviews were originally most suitable. However, 
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King et al (2018) argues that telephone interviews acquire inferior data to face-to-face 
interviews. That said recent studies express comparable data from the employment of both 
telephone and face-to-face (King et al, 2018).  
 
3.7 Data Analysis: 
Braun & Clarke (2013) devised a six phase thematic data analysis framework, which the 
researcher employed in the study. Thematic analysis can be executed in a top-down or 
bottom-up approach essentially to highlight descript, detailed phenomena gathered (Braun & 
Clarke, 2013). It is useful for less experienced researchers, as it is accessible and less labour 
intensive (Braun & Clarke, 2013). Howitt & Cramer (2008) indicated the six step phases 
sequentially below; 
1. Immersing oneself in the data  
2. Generating initial coding  
3. Searching for themes/patterns  
4. Reviewing themes identified  
5. Defining and labelling themes  
6. Writing a report  
The sequential steps supported the researcher in establishing themes and correlating patterns 
within the content collected from the participants regarding their experience of RP within a 
whole-school guidance framework. Transcripts were read and re-read. Coding is an integral 
component of thematic analysis. Codes include abbreviations, names, marks, colours or 
numbers that correlate themes which were collected in the study (Thomas, 2017). Kerlinger 
defined coding as “the translation of question responses and respondent information to 
specific categories for the purpose of analysis” (Cohen et al, 2011 p184). Codes emerged; 
themes indexed, developed and re-developed; giving voice to the participants’ experiences 
(Byrman, 2012). The researcher kept a record of the process throughout the research journey 
as advised, as associations and themes emerged throughout the study, not just towards the end 
(Thomas, 2017). Cohen et al (2011) argue that this data analysis method can lead to reflexive 





The researcher received audio recorded vocal dialogue from the six participants. The 
researcher then transcribed the interviews (See appendix: E for transcriptions). The researcher 
removed the identity of the two guidance counsellors and four SPHE teachers along with 
their school’s identity and in turn replaced with a psyeudonym (Cohen et al, 2017). However, 
Mishler (1986) acknowledged the limitations of transcribing as it neglects to transpire the 
non-verbal communication displayed by the participants. Some data may be lost during 
transcribing, therefore (Cohen et al, 2011) inform that video recorded interviews catch body 
language and non-verbal communication which can be reported in the transcriptions prove 
more valuable to researchers than audio-recorded interviews. However, due to the current 
pandemic of Covid-19 outbreak, the researcher exercised caution and proceeded to interview 
participants via epistolary methods. 
 
3.8 Ethical Considerations and reflexivity issues:  
Stringent ethical standards were adhered to throughout the study (Bell, 2010). The researcher 
ensured the participants were informed of the interview process, data analysis and 
presentation of findings, but most importantly they provided written consent (Cottrell & Mc 
Kenzie, 2010). Anonymity of the participants and their schools was adhered to protect their 
identity (Henn et al, 2005). The participants were informed of their right to withdraw from 
the study at any given time (Harcourt & Sargeant, 2012). The concept of the cost/benefits 
ratio was considered; the researcher’s social benefits, against the personal costs to the 
individuals taking part (Cohen et al, 2011). Likewise, the researcher endeavoured to value the 
participant’s dignity and integrity (IGC, 2012) and held their protection and professional 
safety centrefold over seeking information or truths (NCGE, 2018). Data was acquired 
“purposively for which they were intended” (Thomas, 2017 p46) and was password protected 
and will be stored for seven years with this information expressed to the participants (NCGE, 
2018). The researcher’s reflexivity was evaluated as their position is influential on the 
research study (Dean, 2017). Highly reflexive researchers “will be…aware of the ways in 
which their selectivity, perception, background and inductive processes and paradigms shape 
the research” (Cohen et al, 2011 p172). The researcher was conscious to work independently 
from bias and presumed knowledge of RP in education, by simply designing interview 
questions which will not be leading or directive for the participants (Thomas, 2017). 
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Similarly, the researcher was self-aware of the powerful position they held in the interviews 
and how this power may distort the results given (Cohen et al, 2008).  
 
3.8.1 Researcher’s reflexivity: 
The rationale for conducting this study was that the researcher volunteered with a youth 
justice mentoring programme for juveniles within the probation system. The researcher was 
trained in RP and facilitated RP processes throughout the mentoring experience. Therefore, 
the researcher is aware of their own bias towards RP and the value that RP brought to the 
young offenders. The researcher was keen to discover the value of RP within a whole-school 
guidance framework in Post-Primary schools. Cohen et al (2011) ascertain that researchers 
project their own biographies to the research. Researchers are encouraged to disclose their 
own selves in the study and become aware of their own influence on the research (Cohen et 
al, 2011).  
 
3.9 Reliability and Validity issues: 
3.9.1 Reliability: 
Thomas (2017 p144) states “reliability refers to the extent to which a research 
instrument…will give the same result on different occasions”. The researcher carefully 
formulated interview questions to support reliability of the interview (Creswell, 2009).  (See 
appendix D). However, Thomas (2017) argues that reliability is irrelevant in interpretivist 
research. He claims the researcher’s positionality is present when conducting the interview 
which inevitably impacts the findings (Thomas, 2017). The researcher is conscious of the 
implications of asking unhelpful questions to the participants, potentially damaging their self-
confidence (Ali & Graham, 1996). Selection bias was minimised, however as purposive 
sampling was selected, there is increasing risk of selection bias limiting the findings, making 
the results unreliable (Thomas, 2017). Selection bias is “a distortion of evidence arising from 
the way that data is collected” typically “to the selection of people in a sample” (Thomas, 
2017 p141). Similarly, narrative studies have limitations in the sense that information 
gathered is not necessarily factual truth, but instead an account of the individual’s 
experiences (Creswell, 2009). This was influential on the reliability and validity of this study. 
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3.9.2 Validity:  
“Validity is the degree to which the instrument measures what it is supposed to be 
measuring” (Thomas, 2017 p145). The concept is derived from psychometrics which can 
become problematic during interpretivist research. Babbie (2013) addressed that the reader 
has responsibility in judging what information is plausible or credible within interpretivist 
research. Similarly, Hammersley emphasises plausibility and credibility for consideration 
about the quality of data collected (Thomas, 2017). Throughout the progression of interviews, 
the researcher reflected on the data collected and therefore expanded their knowledge of the 
data.  
The researcher kept an event contingent research diary, which recorded thoughts and 
information after the epistolary interviews were received (Thomas, 2017). The diary helped 
to capture the researcher’s experience and document features that may not be captured in the 
audio recorded interview (Thomas, 2017). This assisted the researcher become immersed in 
the interview process the night before or day of the interview, which fortifies reliability and 
validity.  
 
3.10 Conclusion  
To conclude, the research methodology chosen for this dissertation was highlighted and 
illuminated in this chapter. Access to participants, sampling and setting was detailed. A 
critique of the chosen research instrument was outlined; epistolary interviews. The researcher 
addressed issues of validity, reliability, reflexivity and ethical issues. The next chapter will 










Chapter 4: Findings 
 
4:1 Introduction  
This chapter will outline the findings from the epistolary interviews devised from Braun and 
Clarke’s six stage thematic analysis. Four overarching themes transpired from six qualitative 
interviews. Sub-themes were developed. The participants are referred by pseudonym; their 
identity is protected throughout. The aim of the research study was to explore the value of RP 
within a whole-school guidance framework in six Post-Primary schools in Ireland. The 
primary research question stated; 
“Does RP add value to the provision of personal and social guidance counselling in Post-
Primary schools?” 
 
4.2 Participant profile  
Six participants were informed of ethical considerations and consented to engage. All 
participants were female. They were invited to participate through purposive sampling. Two 
guidance counsellors and four SPHE teachers participated. The participants are located across 
the country. The identity of their schools was not disclosed. The participants vary in age and 
experience. The table below demonstrates the participant profile;  
 
Participant profile           
Pseudonym  Ann Bernie Claire  Laura Monica  Frances  
Location  Galway Donegal  Donegal  Kildare Dublin  Laois  
Gender  Female  Female Female Female Female Female  
Experience 
educating  
>5 years >20 years  >10 years  <5 years  >10 years  <5 years  
Experience of RP  <5 years  >5 years  < 5 years  <5 years  >5 years  <5 years  
Age range of 
participant  
25-30 years 45-50 years  30-35 years  20-25 years 35-40 years 25-30 years 
         Table 4.2 Participant Profile  
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4.3 Emerging themes  
The table displays the four overarching themes and subsequently; emerging sub-themes;  
                                       
Overarching themes 
 
Sub-theme 1 Sub-theme 2  Sub-theme 3  
Restorative 
communication  
Restorative language “A way of being” Student voice 
“All in good time” Time to reflect  Avoiding blame and 
shame  
The questions; a 
foundation  
Restorative circles for 
classroom delivery of 
social and personal 
guidance  







guidance practitioner  
A shared respect- 
everyone is responsible 
 
How do we determine 
success?  
        Table 4.3 Emerging Themes 
 
4.4 Thematic data analysis 
The researcher employed Braun and Clarke’s (2006) six stage thematic analysis to interpret 
the data. As the researcher is relatively new to research, this analysis method facilitated the 
implementation of core analytical skills (Thomas, 2017) and provided a structure to the 
analysis stage of the research. This method is flexible and involved the researcher beginning 
the process by reading and re-reading the transcriptions (Braun & Clarke, 2008). The 
researcher identified patterns. This involved moving back and forth throughout the 
transcriptions as the researcher began note taking and mind mapping (Braun & Clarke, 2013). 
The researcher used colours to code reoccurring patterns. Points of convergence and 
divergence were highlighted and unanticipated insights were generated (Nowell et al, 2017). 
The researcher established overarching themes. This was completed through mind-maps and 
visual representations (Braun & Clarke, 2008). Nowell et al (2017) urge researchers that 
despite the flexibility of thematic analysis; researchers must be consistent throughout this 
process. Sub-themes were devised to refine the overarching themes. The themes were 
defined, named and the researcher began representing and presenting the findings (Braun & 





4:5 Research findings 
This section will present the four overarching themes.  
4:5.1 Theme 1 and sub-themes  




4:5.2 Restorative Language  
The first sub-theme within Restorative Communication theme relates to the language 
associated with RP. It was evident in order for RP to be facilitated and communicated 
effectively; facilitators must share a restorative language. When asked about initial training, 
Monica articulated staff engaged in introductory training “so there is a shared literacy and 
understanding of RP”. Similarly, Ann noted  
“I always knew I wanted to be that style of teacher…but I just didn’t have the vocabulary or the 
language or the know how” 
Equally, Monica praises RP for its potential to develop student language both verbal and non-
verbal stating “it connects all the educational dots”. She proceeds to complement RP for 
enhancing “emotional literacy”, “oral language development” and “wellbeing” connecting the 
key skills at Junior Cycle “managing myself, working with others, staying well, 
communication”. Claire claimed the use of structured questions “kept my words… 
























teaching methodologies”. She described how the language supports poetry and character 
analysis along with journal writing.  
 
4:5.3 ‘A way of being’  
The second sub-theme emerged across transcriptions. Monica stated RP is a “philosophy” 
and a way of being “in every day exchanges”. Likewise, Bernie mentioned “RP is the way we 
speak, the way we act”. It is clear RP is a form of communication and being with people. 
Frances observed in her school that RP made an impact on the school culture; in particular 
the staffroom culture. She claimed “staff are more pleasant” and “no talking about students in 
the staffroom”.  
 The use of modelling by restorative practitioners is useful in transferring language to 
the students; which facilitates social skill development. When asked in what way is RP 
valuable in your school; Frances ascertained the students learn valuable lessons through 
observing the facilitator modelling restorative behaviour “showing/modelling respect…ways 
of caring for others…of reacting…of listening…of pausing…of reflecting”. Laura similarly 
stated “these skills are learned through modelling”, while Frances praised restorative 
modelling for its influential capacity “in the delivery of personal and social guidance” 
 
4:5.4 Student Voice  
The way in which RP imparts communication skills enabled the students to have their voices 
heard. Ann acknowledged its value in the classroom and anecdotally told of a time students 
were disengaged and were not submitting homework. She informed she “asked what it is they 
like to do. What kind of teaching and learning do they like…got their opinion”. She provided 
them an opportunity to discuss what they like and dislike in terms of learning “and it gave 
them a voice”. Ann praised the circle for giving the students an opportunity to feedback, but 
also “gave me a platform to speak”. Bernie concurred stating “it is at the core of all respectful 
conversations”.  
 Similarly, Claire recounted a time when she supervised after school detention as part 
of her role. She digressed sometimes the students did not understand why they were placed in 
detention. She is impressed that RP gives students “more of a say in the punishment…or 
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makes them know why they are punished”. Participants believe RP encourages accountability 
and “develops into their higher thinking skills and their self-awareness”.  
 
4:5.5 Theme 2 and sub-themes 
“All in good time”  
 
 
                                   
 
 Table 4:5.5 
 
4:5.6 Time to reflect  
It was mirrored across the interviews that the ‘wrong-doer’ requires time to reflect on the 
event before the restorative questions can be asked in order to support reparation. Frances 
spoke about the merits of giving “students’ time to reflect and think about what has 
happened”. Whereas Ann recognised time as a limitation of RP stating “there is a lot of wait 
time” claiming incidents cannot be resolved “straight away”. However, Ann did acknowledge 
the necessity to allow “time to cool down” as RP would not be successful if “the person is 
angry or tensions are heightened”. Ann recalled an incident where she did not provide time; 
and so student did not engage with the process. She recalled feeling “almost mesmerised” at 












Time to reflect 
Avoiding blame 
and shame  




now; we can leave it there and come back to it again”. Monica noted the preparation that is 
required by the facilitator as well as the importance of being “fully informed” about the 
event.  
 Frances recognised the benefit to the facilitator for taking time to similarly calm down 
rather than “flying off the handle”. Claire recounts a day when she became angry with a 
student claiming she was “losing it” with them; when a colleague came to console her. Her 
colleague reminded her of RP. In the heat of the moment “RP went out the window”. Claire 
acknowledged if she had “paused and revisited the situation at a later stage, I wouldn’t have 
ended up so wound up”, which in turn escalated the situation. Frances applauded the value of 
RP in guidance counselling as a safe space to explore “the consequences of one’s actions so 
they can recover and repair” harm done. She commended RP for the “huge social 
responsibility developed” and stated “unfortunately it is not something we can test like 
aptitude”.  
 
4:5.7 Blame and shame  
Ann concurred with Frances in that RP has the capacity to “teach…life lessons” and 
supported the necessity for time “to remove the blame from the person”. Monica suggested 
removing blame encourages focus; claiming “it is about what harm has happened”. Laura 
believed omitting a tone of blame “removes the behaviour from the child altogether”. When 
asked how does RP benefit your school, Ann answered avoiding blame has the potential to 
“make the student feel valued…because they know that you are taking the time out to have a 
chat with them”. Ann clarified the role is not to shame the student, but rather give them a 
space to consider “why their behaviour was like that and what they could have done 
differently” which will be of more benefit to the situation. Monica acclaimed when we come 
away from blame, we move to a position of looking at harm and gently informed “everyone 
is harmed. Hurt people hurt people”. She praised this process for promoting empathy “and 
that’s what leads to accountability or social responsibility”. She criticises punitive measures 
schools take branding them unhelpful; stating “there is not enough detentions and 
suspensions that can eradicate shame and anger. She advised it is not the practitioner’s role to 
“fix people; that’s not the gig. It is about giving agency, power and autonomy to those that 
hold the harm…not hustling for the apology”. 
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4:5.8 The questions as a foundation  
The questions are praised as being worded fairly; eradicating blame and shame. Claire 
referred to the questions as having “them as a foundation”. She recalled an incident where a 
student was derogatory towards a female teacher. When she was asking the questions she 
admitted to finding herself  
“getting more and more annoyed and I wanted to really…yano…eat the head off him…but I found 
having the exact questions to ask really helpful”.  
Laura recognised the questions ensure “fairness” and the facilitator’s role is to simply 
“facilitate”. Laura articulated the convenience of having the questions at hand and referred to 
them as a script “to re-jig my memory as to what I was supposed to say”. Claire acclaimed 
the benefit of having the questions displayed in the classroom as when necessary “I find it 
useful to point to the questions” which “signifies to the kids that I will be asking these 
questions after the class or the next day”.  
Like Claire, Frances supported the value of remaining with the exact questions “I try 
not to come away from them…to stick to the exact questions as they appear and in that exact 
order”. Whereas, Bernie ascertained sticking to the exact questions can “make conversations 
very prescriptive…they can become a process that people just want to get to the end of”. 
Monica agreed with Bernie asserting “the language is helpful but is limiting”. She appreciates 
the tone in which the question is asked can influence the response “it is not an investigation 











4:5.9 Theme 3 and sub-themes  
Restorative circles for classroom delivery of social and personal guidance  
 
 
                     Table 4:5.8 
4:5.10 Creating a safe space  
The participants acknowledged the use of circles in the classroom. However Ann warned the 
need for student safety. She advised  
“only implement a circle where people feel safe…and yano in a classroom environment…not 
everyone feels safe…it could be absolutely hell for some students”.  
Claire commended circles for ensuring “equality” and “for making sure the classroom is a 
safe environment for all students”. Ann reiterated that students “have to feel very 
comfortable” and recommended “there had to be boundaries and rules” for being together in a 
circle. Claire admitted initially she had to “convince them to buy into the circle idea” 
claiming she “had to be really strict to make sure that I started off on the right track so we 
created a contract for when we are together in a circle”. Ann recognised the challenge for the 
teacher/guidance counsellor as they may be aware of “certain dynamics that have gone on or 
certain types of personalities or special educational needs” and the practitioner’s obligation to 

















































similarly stated she facilitates “check in circles” and “check out circles”; particularly if there 
is any unfinished business. She advocated the value of circles “if there is a problem or an 
issue…fish bowls for solution focused spaces” which could be useful in small personal and 
social guidance groups. Frances informed that while indeed she is freed up for guidance 
duties, she is also timetabled for wellbeing and career classes “so I guess practice RP similar 
to a class teacher” confirming the relevance of restorative circles in her guidance role.  
 
4:5.11 Connecting and belonging  
Claire reported in the beginning the students would “each get a chair for themselves, but now 
they even get a chair for me”. Claire positively remarked this experience for her “is lovely” 
as “they are happy for me to sit in the circle with them”. Not only do circles connect students 
as classmates, but also include the teacher/guidance counsellor in the process. Claire 
promotes inclusion in the classroom summarising circles make “everyone equal and creates a 
sense of belonging”. She claims “sitting at a level with them, breaks down that 
teacher/student barrier”. Monica strongly believes it is during this activity “that is where 
empathy starts…I use it for connecting and belonging”. Claire agrees adding their use of 
circles to cover certain topics on the SPHE curriculum as well as “ice-breaker games or team 
building games”. She reported “the students are used to my ways now, so it works” admitting 
that it “wasn’t straight forward at the start”.  Likewise Laura notes circles can support social 
responsibility development and provide the facilitator an opportunity to model behaviour and 
discuss valuable matters such as “introducing the fact that we don’t just flare up if somebody 
does something”.  
 
4:5.12 Practicalities 
Participants support the use of circles for personal and social development, however they 
advised of issues of practicality. Ann hesitated voicing “it is kind of hard to get the classroom 
organised”. Like Ann, Claire noted “the practicality like the size of some classrooms is just 
too small”. Naturally, the size of the room and ease of accessibility to moving furniture will 
assist or inhibit the use of circles in the classroom. Claire, Ann and Monica mentioned the 
value of having a talking piece. “I use a little giraffe teddy bear called Henry…so now the 
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students respect the rule that unless you have Henry, you cannot speak over anybody else” 
acclaimed Claire. Monica promoted the use of circles for formative assessment  
“I use my talking piece and ask them; one to ten how did they get on with that piece of work. Those 
that gave a high number…well what did you do well…those that scored themselves low…well what 
could you do differently”.  
However, Monica criticises facilitators who limit restorative practices to meetings and 
conferences, when they could use circles “all day every day”. She also advocates that if we 
limit RP to just being circles or questions “they are just the methodologies…just the 
practices” then we fail to understand the “deep reflective piece around the philosophy” of RP. 
She proceeds to deem RP “ineffective…if it is just seen as a tool to control or reinforce 
conformity” to school rules.  
 
4:5.13 Theme 4 and sub-themes 
A whole-school journey  
 
           


















The skilled, professional 
guidance practitioner  
A shared respect- 
everyone is responsible 
How do we determine 
success as a school?  
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4:5.14 The skilled, professional guidance practitioner  
It was evident from the recordings that the skilled role of the guidance counsellor by nature is 
associated with RP. Referring to the guidance office, Frances acclaimed “the kids understand 
it is a safe space for them to speak…often…the real story or event comes out” without much 
invitation. The value of RP in maintaining positive relationships was echoed throughout the 
responses. Ann proposed asking the restorative questions gave students an opportunity to 
“open up and talk to me about something that they had wanted to talk about for a long time”. 
Frances added that RP lends itself to guidance counselling 
“I guess that features in my role as guidance counsellor…to sit with the student. Provide them with a 
safe space. A space free from judgement: where there is no blame or shame”. 
Bernie concurred “as guidance counsellor, I feel we work by nature in a restorative way”.  
Monica also commended GC for the “special skills” they have and indicated the suitability of 
GC to be involved in RP as they “have flexibility in their time table that could be very 
helpful”. Ann noted the time constraints in school for dealing with matters restoratively and 
like Monica; believed guidance counsellors may have time “to deal with certain things like 
this”.  Similarly, Laura praised the role guidance counsellors play “because they have already 
done a lot of…support work with kids”. Monica claims the greater the restorative philosophy 
“the greater the relationships and then the less likely they are to cause harm. It has a huge 
impact on community; on belonging”.  
 
4:5.16 A shared respect- everyone is responsible  
The responses parroted Bernie’s experience endorsing RP must be integrated as “a whole-
school approach…therefore everyone is responsible for RP”. Ann ensured “it’s very much 
embedded in our school ethos”. Although, Frances admitted “you have no choice really” 
explaining “it is a way of being…of reacting…an ethos of restoring relationships and 
repairing harm”. She confessed there has been times “I am sure that students have said what 
it is I want to hear…to humour me but I always think…is that so bad?”. Monica begged the 
researcher to consider “if we are a school of care, community and inclusion; what do we do 
when things go wrong”. She believes RP can support “schools to live their mission 
statement” daily.  
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 Frances notices when colleagues refer students to her for guidance support; there is 
greater “kindness, want to understand, empathy…and respect” for the students “it is just so 
wonderful to see”. Claire notices a change in her own professional practice “I find myself 
more understanding and respectful towards the kids, but also I find them far more respectful 
towards me” acknowledging the enhanced shared respect.  
 There was however inconsistencies reported around the area of training and CPD. 
When asked in relation to their schools, what aspects of RP require attention? Ann answered 
“whole-school training”. Frances disclosed when she commenced her position as guidance 
counsellor in a RP school; training was not mandatory. Staffs appear to source their own 
training in many cases despite it being “a school wide initiative”. Frances conveyed having 
completed the training; she felt she did “a dis-service to the students” previously.  
 
4:5.16 How do we determine success as a school?  
Monica insightfully spoke of school success. She believes if we “think of success as the kid 
does what we say” and use RP “to reinforce hierarchal structures”, then RP will inevitably be 
unsuccessful as a whole-school approach. She proposes each facilitator to consider RP as “an 
internal process”. She encourages facilitators to reflect by asking themselves  
“did I like who I was as a teacher, did I invest in relationships, was I building on the capacity for 
everybody to exist, did I model accountability, did I promote accountability”.  
She attributes a successful RP school to one that tries “consistently” and is respectful to all in 
its community.  
 
4:6 Conclusion  
This chapter presented the experiences of six participants under four overarching themes and 
twelve sub-themes. The findings will inform the next chapter and will be contrasted with key 





Chapter 5: Discussion  
 
5.1 Introduction 
This chapter critically discusses and analyses the findings with reference to the literature 
presented in chapter two.  
 
5.2 Overview of findings  
The study aims to explore the value of RP within a whole-school guidance framework. Six 
participants were interviewed and four overarching themes evolved including; 
Restorative communication 
 
“All in good time” 
 
Restorative circles for classroom delivery of social and personal guidance 
 
A whole-school journey 
 
           Table 5.2 
The findings emphasise the necessity of whole-school commitment to build respectful 
relationships through the use of restorative language inclusive of the school wide community. 
The importance of adequate and timely RP training for staff was highlighted. The participants 
expressed their views and experiences of asking RP questions, implementing practices such 
as circles and conversations and the conscious avoidance of blame and shame throughout the 
processes. It is understood that the role of the guidance counsellor lends itself to RP quite 
naturally. Similarly, the SPHE teachers who participated conveyed a genuine interest in RP 
while detailing the value of RP circles, RP conversations and a shared respect within the 
SPHE classroom. The general consensus is that RP is a philosophy or way of being; a way of 
communicating with others professionally and personally. The participants noted the value of 
RP in generating opportunities for students in the classroom through the delivery of social 





5.2:1 Research Questions  
The primary research question for this study was  
“Does RP add value to the provision of personal and social guidance counselling in Post-
Primary schools?” 
The researcher endeavoured to ask open questions (see Appendix D) to a purposive sample of 
guidance counsellors and SPHE teachers whom were familiar with the facilitation of RP in 
six Post-Primary schools in Ireland. In order to draw experiences from the participants to 
illuminate the primary question, the researcher devised four secondary questions; 
1. How is restorative practice implemented in six Post-Primary schools in Ireland? 
2. What is the role of restorative practice within a whole-school guidance framework? 
3. How does restorative practice impact the provision of social and personal guidance 
counselling in particular?  
4. In what ways, does engagement with restorative processes increase student social 
responsibility?  
 
5.3 Restorative Communication  
Pranis (2005) described the core beliefs of RP in education are that individuals are worthy 
and universally desire connectedness and belonging. The foundation of RP urges practitioners 
to change the lens in which we see the world (Zehr, 1990). Evans & Vaandering (2016) 
similarly employed the analogy of eyeglasses as a metaphor for our core belief and value 
systems. They illustrated our belief system as the frames supporting how we see the world 
around us; articulating the systems formulate a framework or mind-set which guides how we 
live and exchange with others. They depict our value system as the lenses through which we 
determine what is important in life (Evans & Vaandering, 2016). Stowe (2016) acknowledges 
RP as a revolutionary practice which has the potential to re-culture schools and the members 
of the school community to shift our thought processes and way of being in our daily lives. 
Monica mirrored the views of Stowe claiming RP is “a way of being in our everyday 
exchanges”. As ascertained in literature, repetition of restorative language and restorative 
communications reiterate the RP philosophy (Short et al, 2018). Likewise, modelling 
restorative behaviour can support the communication of appropriate, empathic social skills 
which Frances commended for its influential capacity in delivering social and personal 
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guidance. Laura concurred claiming “these skills are learned through modelling” which 
draws emphasis on the practitioners behaviour, gestures and communication as a form of 
transferring restorative language. The Department of Health (2013) conveyed not only are 
compassionate interpersonal social skills enhanced, but students are afforded an opportunity 
to observe empathic reactions which the facilitator models. However, Stowe (2016) 
recognised those from marginalised and disadvantaged backgrounds may lack emotional 
literacy skills which can limit their ability to engage in restorative processes. Young people 
from marginalised backgrounds may experience disconnectedness with school and are at 
increased risk of early school leaving (Evans & Vaandering, 2016). Similarly, Mc Garrigle & 
O Connor (2015) claimed students from lower-socioeconomic backgrounds are more engaged 
in the learning process when they feel connected, valued and heard in school. Macready 
(2009) supports Ann’s experience of inviting students to engage in RP offering them a space 
“to have their voice heard”. Ann believes RP is at “the core of all respectful conversations”. 
After all, one cannot underestimate the power of feeling heard (Ali & Graham, 1996). 
Monica stated RP “joins all the educational dots” as she recognised a link between RP and 
the key skills at Junior Cycle “managing myself, staying well, working with others and 
communication” (NCCA, 2012); essential components of social and personal guidance 
delivery, particularly to some students from lower socioeconomic backgrounds (DES, 2005). 
Similarly, the DES (2005 p4) described guidance in schools as  
“a range of learning experiences provided in a developmental sequence, that assist students to 
develop self-management skills which will lead to effective choices and decisions about their 
lives”.  
Likewise, NCGE (2011) informs focused personal guidance offers an opportunity to develop 
self-concept, social and personal responsibility, communication, co-operation and conflict 
awareness and skills through one to one guidance or communicated through subjects such as 
SPHE, pastoral programmes or religious education. Claire reported in the findings that 
restorative circles are valuable for facilitating “certain topics on the SPHE curriculum as well 
as ice-breaker games or team building games”.  
Hopkins (2004) understands if RP is to be successful and include all students; then a 
vision of restorativeness, relationships, equity and justice must be embedded in policy 
documents also. Equity for fostering wellbeing is emphasised by Evans & Vaandering (2016 
p46) as they state  
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“unlike equality which suggests that everyone is treated the same…equity focuses on equal 
outcomes and requires everyone gets what they need in order to experience wellbeing”.  
It is assumed in order to be fair, everyone has to be treated the same, which would not be 
problematic if everyone started “from the same place”. However, this may not always be the 
case. For instance, a student who has experienced parental divorce or conflict in the home are 
more likely to display internalised behaviours, become less socially responsible and have 
poorer academic performance (Hetherington & Elmore, 2003).  
 
5.4 “All in good time”  
Tomlinson (2014) encouraged schools to submerge themselves in the process of 
implementing culturally responsive pedagogy to meet the needs of their increasingly diverse 
students. The second overarching theme acknowledges the power of appropriate timing in 
RP. Allocating time for reflection for the wrong-doer to consider the impact of the behaviour 
is essential for effective practice (Mc Garrigle & O Connor, 2015). The findings contested the 
matter of time; with one participant indicating waiting time can mean issues are not resolved 
for days; which mean schools must afford time for reflection which may be idealistic in a 
busy school environment. However, literature suggests it is during this reflection time that 
social responsibility is developed and students recognise they are accountable. Monica 
praised the shift away from blame and shame as a way of promoting the development of 
empathy and building on social responsibility.  
“We need to hold spaces that are conducive to empathy. When we look at blame it negates it 
as blame is an immediate defence. So holding a space where we move away from blame but 
we are looking at harm…and harm…everyone is harmed…hurt people hurt people… it’s very 
helpful to promote empathy and that’s what leads to accountability or the social 
responsibility.” (Monica) 
This process of reflection produces far greater outcomes than instantaneous punishment as 
Macready (2009) announced social responsibility is not developed by punitive measures. In 
fact, Smith et al (2015) argued punishing thwarts social development and hinders one’s 
ability to empathise. Schools that consciously avoid blame and shaming of students or wrong-
doers similarly accelerate social responsibility; therefore wrong-doers are less likely to 
reoffend (Liebmann, 2007). Ann’s experience resonated with literature as she claimed 
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avoiding blame had potential to increase the individual’s sense of belonging and “make the 
student feel valued”. Similarly, Zehr & Toews (2004) explained the value of re-integrative 
shaming as it emphasises the offence in comparison to stigmatic shaming which shames and 
humiliates the offender. Through offering the offender an opportunity to share their 
experience and feel heard it supports them to repair and take responsibility for their actions 
(Evans & Vaandering, 2016). It does not mean the wrong-doer is held accountable or 
positions them as “a passive recipient of someone else’s decisions” but empowers them to 
lead the reparation process within a supportive community (Evans & Vaandering, 2016 p92). 
The participants encouraged the use of the RP questions as a way to eradicate blame and 
shame. Their sequential format provides a foundational framework for facilitators 
(Thorsborne et al, 2019) which can shift the lens through which we communicate with the 
person harmed and wrong-doer (Stowe, 2019). Evans & Vaandering (2016) admire the 
restorative questions as they are structured open ended enabling critical reflection and an 
opportunity to deepen learning and explore challenges. However, Bernie disappointingly 
recognised sticking to the exact questions can limit the potential for reflection as she believed 
it can make the process “prescriptive…a process that people want to get to the end of”. This 
echoes the argument of Wenzel et al (2008) as they acknowledge students may pretend to 
engage in order to manipulate or minimise the consequences.  
 
5.5 Restorative circles for classroom delivery of social and personal guidance  
The NCCA (2017) directed all Post-Primary schools to implement four hundred hours of 
wellbeing for all Junior Cycle students in Ireland. Within a whole-school guidance 
framework, social and personal guidance is provided through wellbeing and SPHE classroom 
delivery (DES, 2012: Hearne et al, 2016). The facilitation of restorative circles is valuable to 
maximise learning, reflection and generate a safe and equal platform to share their 
experiences (Gonzalez, 2015). The participants reiterated the need for ensuring circles were 
an inclusive safe space for all. Ann admitted she was reluctant to facilitate circles unless there 
were stringent boundaries for being in circles in place for all involved. Gonzalez (2015) 
echoed Ann’s experience stating boundaries are essential for establishing respectful conduct 
within circles. Meanwhile, Claire supported the use of circles as she believes they establish a 
platform of equality in a safe environment for sharing values, accepting differences and 
listening (Mirsky, 2004). Evans & Vaandering (2016 p73) propose facilitating restorative 
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circles in classrooms as a circle has “no beginning or end, symbolically illustrating that all 
present are valued as significant” which positively impacts the way in which we relate to one 
another when transferred away from the circle. Ultimately, the value of implementing RP 
circles in classrooms is to create a safe space of belonging and connectedness that embraces 
all diverse individuals (Evans & Vaandering, 2016). Claire praised circles in the SPHE 
classroom as all students are connected, but also the teacher or guidance counsellor is 
connected. She remarked sitting in a circle implied there was no hierarchal structure in the 
classroom and claimed circles assisted the “break down that teacher/student barrier”. 
Mathews (2006) emphasised the value of RP in developing emotional literacy and 
thus social development in schools. Within a whole-school guidance framework, facilitating 
emotional literacy for all students has the capacity to build an understanding of emotions and 
recognition of the link between emotions and behaviour; furthering to improve attendance 
and academic achievement (Mathews, 2006). Monica reflected Mathew’s views when she 
reported RP enhances “emotional literacy, oral language development and wellbeing”. 
However, The Hechinger Report (2019) discovered teachers recognise an improvement in 
restorative school climate but acknowledged academic achievement declined (Barshay, 
2019). Peterson (2006) argued schools must emphasise student wellbeing rather than focusing 
on academic achievement in isolation. Interestingly, the participants did not refer to a decline 
in academic achievement. Instead, Monica informed she employs circles for checking in and 
checking out of classes. She also facilitates them for formative assessment “teaching and 
learning” but criticises facilitators who limit RP to just circles; alternatively referring to them 
as mere methodologies. Furthermore, Monica promotes the use of circles for connecting and 
belonging and believes it is within circles that empathy begins to develop; “we need to hold 
spaces conducive to empathy”. Hopkins (2004) along with Ann and Claire advised of the 
practicalities considered when planning a restorative circle. Classroom size and accessibility 
to manoeuvring furniture can accelerate or hinder the facilitation of circles in classroom 
guidance delivery. ‘Talking pieces’ are deemed essential by the participants as they signify 
who holds the space within the circle; improving listening skills and creating a space for 
acceptance and upholding agreed boundaries (Evans & Vaandering, 2016).  
“The students respect the rule that unless you have Henry (the talking piece), you cannot 




5.6 A whole-school journey  
Within a whole-school guidance framework guidance counsellors by nature work 
restoratively according to the participants. Gysbers (2010) affirms embedding RP in guidance 
practice supports personal and social development for all, some and few students. Bernie and 
Frances suggested as guidance counsellors they provide a service which offers a safe space 
for students free from judgement.  
“I guess that features in my role as a guidance counsellor…to sit with the student. Provide them with a 
safe space. A space free from judgement: where there is no blame or shame” (Frances).  
Monica commends the “special skills” of guidance counsellors and claims the flexibility in a 
guidance counsellor’s timetable lends itself to the time required for effective RP. However, 
Hearne & Galvin (2015) discovered resources such as time are often limited in guidance 
provision whereby guidance counsellors therefore lean on teaching staff and pastoral care 
teams for effectiveness. They learned not all teaching staff understood the relevance of their 
role within a whole-school guidance framework. Whereas in contrast to Hearne & Galvin’s 
study (2015), the SPHE teachers and guidance counsellors interviewed in this study gladly 
engaged in restorative processes in their schools and took on the concept of RP with an open 
mind.  
Hopkins (2004) states in order for RP to be successful it must be implemented by a 
whole-school community in a student centred approach. Smith et al (2015) agreed 
ascertaining RP is not a responsibility of the guidance counsellor alone, but all staff members 
within a whole-school guidance framework. Campbell et al (2013) recommends RP is not a 
standalone entity but is incorporated into the school’s ethos, mission statement and code of 
behaviour. Monica urges educators to consider RP as a proactive way for schools to “live 
their mission statement” daily. Monica believes for RP to truly be at the heart of school life; a 
code of behaviour policy should be modified and transformed to a relationship policy; a 
respectful way of being and relating to one another in school. Evans & Vaandering (2016 p6) 
declare RP is a whole-school shared responsibility “a commitment to creating just and 
equitable learning environments”. Within a whole-school guidance framework, indeed social 
and personal guidance can be delivered restoratively in the classroom and guidance office, 
but also whole-school wide; embedded in the curriculum, corridors, lunchrooms, bus 
journeys and staff meetings (Evans & Vaandering, 2016). Claire noted a change in her own 
professional practice and acknowledged a shared respect between her and her students. That 
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said, the participants confirmed a discrepancy in training and CPD opportunities available, 
particularly for staff that join a RP school. Staffs source their own training in many cases by 
their own initiative to enhance their professional practice. O Reilly (2019) emphasises the 
importance of professional training for guidance counsellors and teaching staff to maintain 
updated skills for working with the diverse wellbeing needs of the young people in our care. 
Frances admitted she felt she did “a dis-service to the students” when she was not adequately 
trained or skilled in RP with Monica similarly recognising staff require introductory training 
to acquire “a shared literacy and understanding of RP”.  
Morrison & Vaandering (2012) encourage educators to wear restorative glasses or 
lenses when working with young people to navigate ways to move forward so the 
individual’s wellbeing is nurtured. They affirm looking at life through a restorative less can 
support us to value relationships and minimise exercising social control in schools (Evans & 
Vaandering, 2016). Monica warns if RP is employed in schools to “reinforce hierarchal 
structures” and conformity; then RP will be unsuccessful. Instead she persuaded and invited 
facilitators to reflect on their own exchanges with others and ask themselves questions such 
as; “Am I honouring? Am I measuring? What message am I sending?” (Evans & Vaandering, 
2016 p33) which Monica highlighted was an individual’s “internal process”. The participants 
explored the question of what makes a school successful. It is believed a successful school is 
one which meets the academic and wellbeing needs of the school wide community as Evans 
& Vaandering (2016) claim educators must consider their words and actions deliver messages 
to the individuals they exchange with; which can create a safe, interconnected whole-school 
environment. Within a whole-school guidance framework, a restorative perspective trusts all 
individuals are capable of making positive decisions, but at times some and few students may 
require additional guidance support on decision making for the future; both academic 
progression but also their behaviour and wellbeing maintenance (Evans & Vaandering, 
2016). As stated by Dr O Dwyer (2014) schools must rise to the challenge of fostering an 
inclusive environment for all students; an environment where respect is paramount, 
relationships are valued and those who do wrongly are not shamed, instead are reintegrated 







The findings of the study both contrast and correlate with the literature presented in this 
study. Through exploring the implementation of RP in six Post-Primary schools in Ireland, 
the participants along with researchers and writers in the area of RP stress the value of 
relationships and promote social responsibility through developing empathy and 
accountability whole-school wide. Indeed, RP can be facilitated through classroom delivery 
of social and personal guidance, but also can be modelled and implemented in every day 
school exchanges. The values underpinning teaching and guidance counselling; respect, 
integrity, care are akin to the values of RP. The participants ascertained guidance counsellors 
work with their clients in a specialist “skilled way” (Monica). Whereas whole-school training 
to facilitate RP within a whole-school guidance framework is specifically valuable for SPHE 
teachers; to equip them with restorative skills to maintain positive relationships, prevent 
behavioural incidences and promote social responsibility. However, unlike literature 
documented in chapter two which detailed greatly the benefit of RP in preventing behavioural 
difficulties and resolving conflict, instead the participants emphasised and praised RP for 
maintaining relationships, creating a safe school environment for all, promoting social 
development and encouraging a philosophy or way of being and relating to one another as a 












Chapter 6: Conclusion  
 
6.1 Introduction  
This chapter outlines a summary of the key findings and recommendations of this study. The 
strengths and limitations of the study are presented. Recommendations for further research, 
policy and practice are demonstrated. The researcher’s reflexivity pertaining to my own 
personal learning is detailed further in this chapter.  
 
6.2 Overview of findings  
The aim of this study was to explore the value of restorative practice (RP) within a whole-
school guidance framework.  An interpretivist approach was employed to collate the 
experiences of six purposively selected participants. Due to the global pandemic, epistolary 
interviews were deemed the most appropriate method of data collection. The researcher 
forwarded the interview questions to the participants in advance. The questions were open-
ended and devised with the primary and secondary research questions in mind. In their own 
time, the two guidance counsellors and four SPHE teachers responded with detailed answers 
which were insightful and informative for the study. Four over-arching themes and sub-





“All in good time” 
 
Restorative circles for classroom delivery of social and personal guidance 
 




6.2:1 Restorative communication  
Evans & Vaandering (2016) encourage practitioners to revolutionise the lens in which they 
see the world.  The participants refer to RP as a “philosophy” and “way of being”. Modelling 
restorative behaviour and language as a whole-school approach has the capacity to develop 
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social responsibility. Restorative language is acquired during training to ensure uniformity of 
language and restorative communication (Short et al, 2018). However, literature 
acknowledges students from marginalised backgrounds as those requiring additional 
restorative supports as they may lack emotional literacy skills and experience 
disconnectedness from school (Stowe, 2016: Evans & Vaandering, 2016).  The participants in 
turn promote RP for enabling student voice as Ann advocated for her students claiming RP 
offered them a safe space “to have their voice heard”.  There is an understanding in a 
restorative school that students are key stakeholders in decision making processes, all the 
while developing empathy and promoting accountability.   
 
6.2:2 “All in good time” 
Mc Garrigle & O Connor (2015) encouraged RP facilitators to offer time for reflection prior 
to conducting a restorative conversation. During this time, the wrong doer can reflect and 
consider the impact of the situation. The participants differed in opinion regarding time. 
Some suggested waiting time can be unrealistic in a busy school environment. While others 
recommended time to reflect as necessary to encourage accountability. Literature and the 
findings echoed the same message; blame and shame should not feature in RP. Blame and 
punishment hinders social development and consequently leads to re-offending (Liebmann, 
2007: Smith et al, 2015). Instead, when students feel valued in the absence of blame, they 
begin to establish agency. The restorative questions are designed to eradicate blame and 
shame. The SPHE teachers reported they like to stick to the exact sequential questions as a 
framework, with other participants believing the process can become “prescriptive” and 
limited for trained, skilled guidance counsellors.   
 
6.2:3 Restorative circles for classroom delivery of social and personal guidance  
 
Gonzalez (2015) promoted the utilisation of restorative circles to maximise learning and 
reflection in the classroom. Circles generate an equal learning environment but the 
participants highlighted the responsibility for creating a safe, inclusive space for all. The 
necessity to establish clear boundaries was discovered as participants stressed the practitioner 
must be aware of group dynamics when preparing to implement a circle. Within a whole-
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school guidance framework, some social and personal guidance is delivered through SPHE 
(DES, 2012).  The participants encourage the facilitator to sit at the level of the students as it 
“breaks the student/teacher barrier” and has the capacity to connect and support social 
responsibility. In fact, Monica acclaimed it is within the circle experience that true empathy 
begins to develop; “we need to hold spaces conducive to empathy”.  
 
6.2:4 A whole-school approach  
 
Within a whole-school guidance framework, the core values of RP resonate naturally with the 
values of guidance counselling and teaching. The SPHE teachers interviewed acknowledge 
the “special skills” of guidance counsellors and deem them suitable to adopting a restorative 
approach due to the flexibility in their timetable alone. However, Hearne & Galvin (2015) 
indicate the limited resources in guidance practice such as time and refer to leaning on 
teaching staff for effectiveness. All responses mirrored a whole-school approach is best 
practice; thus embedding RP in school policy and ethos (Hopkins, 2004). Participants noted a 
shared respect between students and staff also claiming increased empathy and social 
responsibility within the school community. However, inconsistencies of training are evident 
with many educators sourcing their own in-service. The participants affirm RP is not to 
encourage hierarchal structures or a method to ensure conformity in schools. Instead, it is 
every individual’s internal process; a choice, a revolutionary lens (Stowe, 2016) and “way of 
being in our everyday exchanges”.  
 
6.3 Strengths of the study  
 
 The researcher designed an interview guide which ascertained the experiences of the 
six participants in this study. A benefit to the study was each participant is trained and 
familiar with RP; therefore adding valuable, informative insights of their experience.  
 There is a lack of research studies into the effectiveness of RP in Ireland. The 
researcher endeavoured to address the gap in research of the value of RP in Post 
Primary schools in a guidance counselling context. 
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 Epistolary interviews were employed. The participants had the interview questions in 
advance, which enabled them to reflect and consider their answers. Due to the travel 
restrictions of the pandemic, this proved fruitful as participants could respond in their 
own time.  
 RP was reported to be a positive experience for participants. However, a further study 
is needed to seek the experiences of the students involved in RP.  
 
6.4 Limitations of the study  
 Interview methods were restricted during the lockdown phases of the pandemic. 
Although, epistolary methods were most suitable during this time, face to face semi-
structured interviews could have strengthened the data collected. Non-verbal cues 
were not accessible. Equally prompting and probing the participant during the 
interviews were limited.  
 Similarly, SPHE teachers were more willing to participate than guidance counsellors. 
Guidance counsellors were challenged to offer online student support during the 
crisis. In turn, this saw guidance counsellors less available during the interview 
timeframe.  
 Six participants engaged in this study which details the experiences of six schools 
across Ireland. Ideally, a national study is required to truly capture the experiences of 
guidance counsellors and teachers facilitating RP.  
 The researcher is conscious of the positionality of the participants. They were six 
professionals whom advocate for the positive value of RP. However, they may be 
biased in their approach to promoting RP throughout this study.  
 A further study exploring the experiences of students who attend restorative schools 
would acquire a far greater reflection of the value of RP in Post Primary schools in 
Ireland.  
 
6.5 Recommendations  





1. Annual in-service training for all staff is essential to have a shared literacy, 
understanding and a whole-school uniform approach to implementing RP.  
2. To ensure its success RP should be a whole-school endeavour to promote RP as an 
approach to fostering healthy relationships in school. Instead, RP tends to be 
promoted as a behaviour preventative measure.  
3. RP is a whole-school responsibility, rather than the responsibility of management or 
the guidance counsellor. Schools are advised to revise their mission statement and 
revisit how they can fulfil and live it daily.  
4. Practitioners need to approach RP as a way of being, working and exchanging with 
others. It is an internal process which requires regular reflection for practitioners to 
achieve best practice.  
 
Policy: 
5. The Department of Education and Skills, Institute of Guidance Counsellors and 
National Centre for Guidance in Education ought to recognise the association between 
the values underpinning RP and guidance counselling in policy as they share similar 
principles.  
6. As suggested in the findings, schools could adapt their “code of behaviour” and/or 
“discipline policy” to a “relationship policy”.  
7. The Department of Education and Skills need to design, release and share resources to 
include restorative methodologies for classroom use.  
8. Practical guidelines for implementing restorative methodologies in SPHE and 
Wellbeing classrooms are welcomed.  
 
Future research: 
9. A further study to ascertain the experiences of students would be insightful and could 
influence policy as student needs would be considered.  






6.6 Reflexivity in relation to personal learning  
According to Bryman (2008 p698) reflexivity refers to reflectiveness “among social 
researchers about the implications of the knowledge of the world they generate of their 
methods, values, biases, decisions”. The researcher was conscious throughout of her inherent 
bias towards RP. The researcher trained and facilitated RP in a voluntary capacity within a 
youth justice mentoring programme. Therefore, the researcher had presumptions on the value 
of RP within Post Primary schools. That said, the experience of facilitating RP within the 
Justice System was to repair harm between the wrong doer and person harmed. Whereas, the 
researcher learned there is less emphasis on reparation in the education system and greater 
focus on fostering relationships. Similarly, the capacity to establish and maintain positive 
relationships through classroom delivery of personal and social guidance accelerates the 
development of social responsibility. RP is not implemented in the school the researcher 
works in. However, having the opportunity to interview the participants in this study has 
provided a far greater insight into the daily challenges in the implementation of RP. This will 
support the researcher’s argument to introduce RP as an approach within her school 
community. As a future guidance counsellor, the researcher is confident to employ restorative 
methodologies in a safe, secure environment to deliver personal and social guidance in the 
classroom to connect and include all learners.    
 
6.7 Conclusion 
This chapter concludes the qualitative research study. The key findings, strengths, limitations 
and recommendations of the study were presented. The reflexivity of the researcher was 
considered. The study was an insightful, enjoyable and informative for the researcher 
throughout. Indeed RP is a valuable approach within a whole-school guidance framework as 
are the values of guidance counselling and teaching; i.e. respect, trust, integrity and care 
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Volunteer Information Letter  
Date : 13/3/2020 
 
EHSREC no. 2020_02_53_EHS (ER) 
Research title: An exploration of restorative practice as an approach within a whole school 
guidance framework  
 
 
Dear Guidance Counsellor, 
I am a student of the MA in Guidance Counselling and Lifespan Development programme in 
the School of Education, University of Limerick, under the supervision of Tom Geary.  I am 
undertaking a research study on a topic related to guidance counselling. 
 
In my research I aim to explore the topic of restorative practice within a whole school 
guidance framework.  In order to gather information on the topic I would appreciate if you 
would agree to participate in a recorded telephone interview.  The interview will take 
approximately 45-60 minutes and be held in a confidential location agreeable to you.  
 
All information gathered will be held in the strictest of confidence and pseudonyms will be 
used to ensure anonymity.  Interviews will be audio tape recorded and the data will be 
destroyed after the analysis process. Participation in the study is voluntary and participants 
can withdraw from the research at any time prior to the data analysis phase.  The results from 
this research study will be reported in my final dissertation and may also be disseminated 
through other professional publications and conferences.  
 
The collected data will be stored in a secure location approved by the University of Limerick.  
It is important to note that your name will not be used in the reporting of the research.  If you 
have any queries or require further any further information on the research study, please 
contact me or my supervisor: 
Researcher: Joanne Teehan     Supervisor: Tom Geary  




This research has received Ethical approval from the Education and Health Sciences 
Research Ethics Committee (2020_02_53_EHS (ER)). If you have any concerns about this 
study and wish to contact someone independent you may contact: tom.geary@ul.ie 
 
Chairman Education and Health Sciences Research Ethics Committee 
EHS Faculty Office 
University of Limerick 
Tel (061) 234101 
















































Consent Form (Research Volunteer) 
 
EHS REC no.  2020_02_53_EHS (ER) 
 
Research Title: An exploration of restorative practice as an approach within a whole school 
guidance framework 
 
 I understand what this research project is about, and what the results will be used for. 
 I am fully aware of the procedures and of the risks and the benefits of the study. 
 I am fully aware that the recording of the interview and the data generated from it will 
be kept confidential. 
 I am aware that my identity will remain anonymous. 
 I know that my participation in the research study is voluntary and I can withdraw my 
involvement at any time prior to the data analysis stage.  
 
I hereby agree to take part in this study: 
Signature:_____________________________________ 
Printed name:__________________________________ 


































RESEARCH PRIVACY NOTICE  
  
  
This Privacy Notice governs the use and storage of your personal data by the University of Limerick 
(the University). The processing of this data is carried out in accordance with the General Data 
Protection Regulation (GDPR) / Data Protection Acts 1988-2018 (“Data Protection Law”) and in 
accordance with this Data Protection Privacy Notice. The University is the Data Controller for 
personal data we process about you.   
  
The purpose of this Data Protection Privacy Notice is to explain how the University uses and 
processes personal data we collect and hold about you as a research participant (“you”, “your”). 
This notice extends to all your personal data as defined under Article 2(1) of the General Data 
Protection Regulation (EU) 2016/679.  
  
 
1. Title and Purpose of the research project  
  
1.1  
Title: An exploration of restorative practice as an approach within a whole school guidance 
framework.  
 
Aim of the study:  
The study aims to explore the value of restorative practice within a whole school guidance 
framework. The Department of Education and Skills (2013) recommended restorative practice as a 
means for dealing with bullying, developing empathy and resilience, encouraging accountability and 
reparation in Irish Post-Primary schools. 
 
Objectives:  
 To explore the implementation of restorative practice processes in Post-Primary schools in Ireland.  
 To enquire into the effectiveness of restorative practice as an approach in the context of guidance 
counselling.  
 To consider the impact of restorative processes on developing student social responsibility through the 
provision of social and personal guidance counselling.    
  
1.2 Potential benefits that may arise from the research project 
 
 Researchers in Guidance practice may be informed of restorative practice as an approach and it’s 
suitability for use in guidance practice.  
 Policy makers may be influenced by the findings of the study 
 The study may benefit the researcher’s own future guidance practice  
 School management personnel and guidance counsellors may be updated on the impact of restorative 
practice on the guidance service.  
 
  
2. Research Ethics Committee  
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 To explore the implementation of restorative practice processes in Post-Primary 
schools in Ireland.  
Research Question:  
1. How is restorative practice implemented in Post-Primary schools in Ireland? 
 
 
a) When RP was first introduced- what were your initial thoughts and feelings towards 
it? 
b) Is RP incorporated in your school’s code of behaviour or school discipline policy?  
c) To what extent are staff trained in RP or participate in CPD courses in RP? 
d) Who is involved in RP facilitation? Has an RP team been established? 
e) Do you think RP is a responsibility of the guidance counsellor, or who should be 
responsible? 




 To enquire into the effectiveness of restorative practice as an approach in the context 
of guidance counselling. 
Research questions: 
2. What is the role of restorative practice in the context of guidance counselling? 
3. How does restorative practice impact the provision of social and personal guidance 





a) In what ways are you as school guidance counsellor involved in RP facilitation in 
your school? 
b) How does RP impact student/teacher or student/guidance counsellor relationships? 
c) Other than preventing or dealing with behavioural difficulties, how is RP useful in 
your school? 
d) Similarly, what can you see requires attention relating to RP facilitation in your 
school? (In what circumstances does RP not work effectively?) 
e) As an RP facilitator, what is your experience of asking the questions between the 
person harmed and the wrong doer?  
f) From your experience, are there any RP processes of particular greater use or value in 




 To consider the impact of restorative processes on developing student social 
responsibility through the provision of social and personal guidance counselling.  
 
Research question:  




a) In relation to an integrated model of guidance counselling, how is RP valuable in the 
delivery of personal and social guidance?  
b) From your experience, how does RP support the development of social responsibility 
in students? (Do you notice an increase in students displaying empathic behaviours?) 
c) In your opinion, is there a place for RP to be incorporated into wellbeing classes 






























Ann        26/03/2020  
 
Participant 1 = P1  
Researcher = R  
 
1. R = Hi P1 how are you? Thanks so much for agreeing to take part in my research 
study and for giving me your consent and for understanding GDPR guidelines and 
just to remind you again that your identity and your school’s identity will not be 
acknowledged in the findings or in the research study. (Ehm) …and that I will be 
pseudonyms to protect you and your school’s identity. So…I would like to begin the 
semi-structure interview just to give you a little outline; I have a set of questions that I 
will ask. I might deviate away slightly from the questions but I should generally stick 
with the questions that are here. So… I would like to ask you….initially when 
restorative practice was first put to you or suggested to you by…(ehm)…I presume 
management…what were your initial thoughts and feelings towards it… or who first 
put the idea to you?  
 
P1 = Hi Joanne, am, so the first, am people that put it to us was our vice principal Sinéad and 
she basically came up with the idea of this RP and instantly from the minute she started 
explaining it, I just loved the idea of it. I suppose my personality would be very much based 
on restorative practice and my teaching and I always knew I wanted to be that style of teacher 
that used restorative practice but I just didn’t have the vocabulary or the language or the 
know how or the training or how to go about it. But I always knew at the heart of education 
there is… it’s the people and that’s the reason why I wanted to become a teacher and yano 
with teenagers I find it very am you can find yourself getting very am involved in situations 
where it can be heightened and stressful so using rp was definitely…when it first became,, 
when the management first started talking about it RP and introducing it, it was definitely 
something I was interested in immediately. As I said because my personality and because of 
what I always…because of the type of teacher I always wanted to be was based on RP but I 
just didn’t know or have the knowledge about it. And management put it to us maybe am 
about two years ago or three years ago. They started to talk about it. So that’s who put it to us 
the management and the vice principal.  
 
2. R = Is restorative practice incorporated into your school’s code of behaviour or 
school’s discipline policy? Is this in policy for all staff members to participate and 
engage with or is  it more so for a select few? 
 
P1 = Yeah it is incorporated into our schools code of behaviour and would be a strategy that 
would be used by all. Now there are different teachers that have their own ways and 
sometimes I might use RP very well one day with one student and it might be a different 
story the next day with another student. So it does depend yano on different personalities and 
different moods. Yano that is one thing I will say but 99…99% of the time I think teachers do 
try to use it. It is in our code of behaviour. It (ehm)… In our code of behaviour we have 
am…before say we do up incident sheets so say in a class situation if there was disruptive 
behaviour it is our responsibility to have we’ll say a restorative conversation or do an 
intervention with the student before we refer it on to management which would be like the 
year heads or the vice principal so there is that owness on teachers to make sure they have 
that intervention before they just say write up an incident right away and with that the 
intervention could be talking to the student, it could be restorative practice, getting them to 
move seats. Its basically…. basically….doing something about the behaviour in a restorative 
practice manner.  
Also every teacher has the restorative practice questions in their classroom and we do have 
specific groups like the BFL- Behaviour for learning group and we have like different groups 
that would use restorative practice as well and would also in conjunction with that, they 
would be doing different types of programmes like the alert programme, friends for life 
programme and all that, but no to answer your question, it is a school wide practice. 
 
3. R= To what extent are staff trained in restorative practice or participate in CPD 
courses in restorative practice and I would also gladly appreciate your opinion on the 
CPD training? How did you find it? (Ehm…) was it practical? What are your thoughts 
on it? 
P1=  So am…back in 2016…am it was first introduced and am…the vice principal first sent 
out an email saying there will be two training days that will take place within school time. 
Am… so we got cover for it and am…anyone that was interested could take part in it. So 
there was about fifteen from a staff of sixty that trained in restorative practice as like a trial. 
And… the feedback was so good from that that from 2017 the management in our school did 
a whole staff full day training on restorative practice and kind of developed it further into 
restorative circles and how we can implement it better in our school and things like that and 
overall in 2019, 2018 I think we haven’t really got much training on it but staff that are in the 
school with 4 years, 3 years definitely have had access to training, so I think it would be 
beneficial if we did get more training on it now or up skill or else people that didn’t get 
trained could get more of the training. And…some of the teachers like the behaviour for 
learning teacher or SPHE teachers can and have the opportunity to go do CPD courses in the 
local education centres so I know that some done that as well on their own initiative but am 
nothing whole school has been done in the last two years and yes I thought the training was 
very beneficial. Am… I actually cant remember who we got the training by but I can 
definitely find out and it was am…very beneficial and opening and inviting and I learned a 
lot from it.  
 
4. R= Who is involved in restorative practice facilitation in your school? Has a 
restorative practice team been established? If so, how did that process come about? 
Were staff members invited to take part or was it on a voluntary basis or perhaps you 
could shed a little bit of light on that please? 
 
P1= Am back in 2016, 2017 when we all got staff training, it was definitely something that 
had been the plan to go and do within the school such as there was a restorative practice 
committee set up. Now however it is unfortunate to say that nothing has ever really come of 
that since. Am…we had a whole school inspection there in 2018 and I think that threw a 
spanner in the works for the likes of…the restorative practice committee to take off. 
So…am…there was a committee set up and anybody was free to join it. There was about 6 or 
7 teachers on it. There is a variety of different committees. Am… in the school with different 
teachers on them and I think with the WSE  it just took over .. yano the SSE took over and 
the behaviour…am.. committee and kind of …am it was more focused on that and RP 
definitely …that committee definitely was not a priority at the time. But I would love 
personally..am… and professionally if it was … if it was set up again, because I think its just 
something that’s very good. Now I must say even though, it…there is not a committee set up 
within the school, I do think its very much embedded in our school ethos. Am… as a teacher 
in the same school for four years, I do feel that is the school ethos and that is the general 
approach. All or most staff would use, which is a good starting point but I would like to see 
more of it in the school.  
 
5. R = In your own personal opinion and having experience in restorative practice 
facilitation, who do you think is responsible for the implementation of restorative 
practice facilitation in your school? Is it the guidance counsellor or who do you think 
that the person who takes the leadership of restorative practice should be? 
 
P1= Am I think that the responsibility for implementing restorative practice is on 
management. So being the principal or vice principal and then feeding that down to the 
various teachers. I really don’t think it is the responsibility of the guidance counsellor am I 
believe the guidance counsellor could definitely encourage and guide….am and guide 
teachers along using RP but I don’t believe its their responsibility to implement it within the 
school. Am yano I think its managements responsibility to ensure that all teachers have the 
correct training and then I would think it is then the responsibility of the teachers that say put 
their names forward for the committee if there was a committee set up and then they would 
be mainly responsible for checking in with teachers to see how its going to kind of provide 
information or links or artciles so that they could up.. so they could upskill but I think it is 
definitely something that needs to be fed from the top down yano mentioned at meetings, 
check ins but yeah definitely from management down, then the committee and then I think all 
staff should be implementing it within their own classrooms but not as a whole school. 
 
6. R= From your experience, how is restorative practice beneficial as an approach in 
your school? (Ehm…)has it a benefit at all? Has it advantages and disadvantages 
within your school setting?  
So I think there are many advantages to using RP but then there are disadvantages. Within 
my school setting I think a lot of the students come from disadvantaged backgrounds and 
yano might suffer from poverty and yano therefore some of their behaviour can be quite 
challenging. So…am…the main advantages that I can see is that it de-escalates a lot of 
situations that have the potential to be…that could lead to bigger situations in the classroom 
that disrupt the learning. That would be the first main advantage. The second main advantage 
would be that it removes the person from the behaviour so yano you are kind of saying that if 
somebody did something wrong that it is not them personally that needs to be fixed but it is 
more their behaviour that they did that needs to be changed or resolved. So that is another 
advantage it is removing the blame from the person which in turn makes the student feel 
valued I believe because they know that youre taking the time out to have a chat with them 
and to maybe explain the behaviour… that you find out why maybe ehm… you are taking the 
time out to find out maybe why they have behaviour like that and what could they have done 
differently….and its actually giving them time to think instead of just maybe giving out to 
them and reacting in a way that wont be beneficial to the situation. Am… and the next thing 
is it enables them to see…to take responsibility for their actions…am… and it puts ownership 
on them which leads to levels of maturity. Am… and self-awareness. So they’re the main 
four advantages. Am… disadvantages…am… I suppose…am… I feel that if you want to 
solve a situation you need a lot of patience. It won’t be just solved yano straight away, that 
day, yano or even the day after. You might need…in a lot of cases you need to give yano 
them time to think about their behaviour…so there is a lot of wait time and time 
there…am…yano..might…it might be hard to…yano if they have done something 
wrong…yano inside in a classroom; it might be hard not to fix it straight away. That is a 
disadvantage that yano am… that time that you have to wait…sometimes and more often than 
not… that time is to reflect and the next thing aswell.. sometimes I feel students might not 
have the maturity. Am…. Or the self-awareness to realise ok I have done something wrong… 
because the teachers approaching me in a nice calm manner and yano we are talking about 
the behaviour… they might think oh sure its grand I don’t need to take responsibility. So 
sometimes I think with the Junior years; they mightn’t be able… I have seen in the past… 
yano why do they still have to do a sanction. But yano we need to make sure that we follow 
through and that they still take ownership of their actions.  
Another advantage of rp is the fact that when you do maybe take the student out to have that 
conversation, that they can actually think about their behaviour and it gives them time to 
actually reflect on their behaviour. They might learn a lot about themselves in the process- 
like why do I get so angry. Or why did they shout out or why did they behave in that way. So 
I think for them it can…yano…because you have approached it in restorative practice the 
next time they feel that they want to act in that way, they might remember the conversation 
that ye have had that might help them going forward and help them recognise as to why they 
might behave in a certain way and that is huge learning for them in their personal life.  
 
7. R= In what ways are you in school involved in the role of restorative practice 
facilitation? So as an SPHE teacher, what is your role in facilitating restorative 
practice? 
Am so I suppose, that is a hard question because I suppose what is my role because I suppose 
it is something that I never thought about before. It is just something I do quite naturally and 
its kind of day by day, case by case. One day you might get to deal with something very 
efficiently and the best way you can because you have got time or you might have a class off 
after the event happened. Or sometimes, something could happen within your classroom and 
you might not get to deal with it until a day or two after. Or you might have to refer it on to 
management because sometimes it might be too severe and you can’t leave it go. So it is hard 
to say what is my role as an SPHE teacher because at the end of the day I have eight or nine 
classes a day and I have to teach my curriculum and there isn’t unfortunately that time unlike 
maybe guidance counsellor who are maybe time tabled off yano at certain periods to yano be 
able to deal with certain things like this. Not that they would be time tabled off but that they 
would have slots of time available to be able to do what theyre doing. Am and deal with 
situations like that so I would say that my role is quite… it just depends every day…but if I 
was to say what I do… am as a facilitator…am… on a very good day…. I would be 
somebody…a teacher…who that if I was to spot a situation like a student misbehaving in the 
classroom that I would be able….towards me or towards peers or just in general… that I 
would be able to …am…yano…talk to that person… ask them the restorative practice 
questions, am let them reflect on it or so on. Or if there was another student involved that I 
would be able to bring the two together and yano ask them the questions and yano if one 
needed to take responsibility for their actions, that we could come up with that together. Am 
also I have facilitated restorative circles in the past. Am…not so much this year…am… I 
don’t really know why that is. Am…I think it’s the fact that with the classroom its kind of 
hard to get the classroom organised and I don’t know do students feel one hundred percent 
comfortable doing it so I do feel it is pushing them out of their comfort zones and am it is 
hard for me to do as a teacher because I know certain dynamics that have gone on or certain 
fights that might have happened or certain types of personalities or special educational needs 
and I suppose it’s a very sensitive thing to bring up…yano…for people to talk openly in a 
circle that could then potentially be used at a later time so I do feel it is hard on each student 
to be fully comfortable in a circle but if I was to expand on that it would mean that I create a 
circle based on an issue maybe if I was to talk to them about homework or maybe an issue 
that was in the class and I get them in a circle and they have a talking piece and they are only 
allowed to speak when they have the talking piece. Am so that’s another role. So two basic 
roles would be what I have explained and I suppose also day to day in the classroom that I 
would practice as an approach overall to behaviour in the classroom.   
 
 
8. R= In your experience how does restorative practice impact student teacher 
relationships? 
 
In my experience I think rp really impacts the student teacher relationships so positively. I 
mean, I said it at the beginning but it is putting the student am at the heart of their education 
and the school system. Even though we are removing them from the behaviour, youre really 
focusing on them as a person as opposed to just giving out to them or punishing them, but 
you are getting to ask them how they feel and what they would do differently. You are 
actually not making them feel, like youre making them have awareness without putting blame 
on them and making them think about their actions. So I do feel, that alone, that connection, 
the fact that you are taking time out to meet them and talk about this… that you are getting 
them really to look at themselves and how they can change. That impacts…that impacts 
hugely…because it shows that you have an interest and that you care about them. It shows 
the why…. So…why did you act out like that. Like I have found out in the past that an awful 
lot of rp questions actually lead to a student actually being able to open up and talk to me 
about something that they had wanted to talk about for a long time or they just didn’t know 
how to talk about it. Yano I say to them that every behaviour is a form of communication 
so…. Yano and often times they don’t realise that and they are just looking for attention and 
they are doing it in the best way they know how. So I do believe it strengthens teacher and 
student relationships because it shows that you are willing to give the time to them and listen 
to them…am…but also you are not just being somebody who is very soft and letting them 
away with something either. It shows you know they have to take responsibility and that’s 
that. So I think in terms of that that they respect you as well. Am… because they know that 
they have that boundary there and I think boundaries are very necessary. Am.. over all really  
 
9. R= Other than preventing or dealing with behavioural difficulties, how is restorative 
practice useful in your school? 
 
Am…when dealing with behavioural difficulties it could be used...I have seen it used 
between I don’t know if this would be a behavioural difficulty but if there was an argument 
between students amongst themselves. I find it is good to facilitate that between them. Am… 
or a bullying incident… that is good. I believe…I have seen how that works. You bring the 
people together and you talk about what happened because it really is about making the 
wrong doer think about…sorry I am not sure about the word that is used… the person that 
has done the harm… think about the actual person that they have done the harm to… So it 
can be used for that. I have also seen it can be used for things like maybe lack of motivation 
or am…like… to get their own opinions about something…yano…teaching and learning 
within the classroom. So sometimes in the past yano… I have had to bring a circle as 
restorative circle together because maybe…I think it was that the students weren’t engaging 
in the lesson and they weren’t handing up homework. So I just kind of put it to them in a 
circle what is it that they like to do. What kind of teaching and learning to they like and kind 
of got their opinion and they got to explain what they like do to and what they don’t like to do 
and it gave them a voice. But it also gave me a platform to speak and say well there are all 
different types of learners…am yano I have to suit every type of learner. So we got…they got 
to hear my opinion and I got to hear theirs and am…that was quite good. I wish I could use 
RP a bit more…am… not just for dealing with behaviour. Yano I might just have simple 
conversations with students, but, yano about different kinds of things going on in their 
lives… am… yano and self-management as well. So there is one student in particular that I 
know he gets very angry all the time about different things and I often witness it in the 
corridors and I might not be directly involved but I do teach him. So yano sometimes 
…am…just to help him with his self-management and awareness and just for him to have 
someone to talk to… I ask him about it maybe a few days later saying oh I saw you got angry 
on the corridor; why was that or how could that have happened differently or what made you 
feel like that and yano… I don’t know does it help him but it definitely recognising that he is 
struggling with his anger and that its somebody for him to talk to… maybe get him to think 
about his own self-management.  
 
 
10. R= Similarly, what can you see requires attention regarding restorative practice in 
your school? For example in what instances does restorative practice not work 
effectively or have you had an experience of a student that no matter what practice 
yano you implemented that it just did not work? 
 
Am… definitely in my school I think there needs to be more emphasis I think on setting up a 
rp committee for teachers and staff. I think we need more training in it. Whole school training 
as it has been two years since we had training… so that is the first thing that needs attention. 
Am… 99% of cases I find rp works, however am… there has been twice that it hasn’t work. 
One was because of the fact that the student had gone through so much...had gone through so 
much in their lives…am…emotionally. Am… they had gone through a lot of abuse and 
neglect… so… I believe that’s why I couldn’t have that restorative chat with the person… 
am… yano… there was an incident…am… the student got very…am …aggressive… 
towards me. A day or two later, I tried to speak to that person…am… she just 
wouldn’t…would not let me speak and was still quite aggressive. So I think in that situation 
all I could do was refer it on to the guidance counsellor and the year head but from there on 
when I saw her in the corridor I just smiled at her… just tried to move on from that situation. 
I knew I couldn’t get anywhere with her… and yano I just tried to show that I wasn’t holding 
it against her or that I wasn’t holding it as a grudge if you get me? Am… another similar 
situation happened this year actually… where a student…am…where a student was very 
aggressive towards me… and the next day, I went and in a very calm approach… started to 
speak about yano what had happened and I was starting to get very frustrated as a teacher… 
even though this is a huge learning moment for me… that I got so frustrated as a teacher… at 
the fact that he wasn’t responding to my restorative practice and I never seen this before 
except for that one girl. Anyways, this student is very reasonable and I couldn’t…and is very 
intelligent and is in 6
th
 year so I just couldn’t believe and was almost mezmorised that yano 
they weren’t engaging in this conversation. Am… and the year head was also involved as 
well and they were just so…had their barrier up. They were just like no I am not talking to 
you… Im not sorry for what I did… blaa blaa blaa.. and in turn…I ended up getting kind of 
argumentative back saying yano this is us trying to resolve the situation… this is us being 
nice about it… this is us helping you to recognise where you are at fault… and the student 
still kept saying I don’t care…ring my parents…do whatever etc etc… so that really really 
shocked me that they responded like that and I really didn’t know what to do. So I went to the 
vice principal and she said she would figure it out… and low and behold the next day the vice 
went to speak to the student and he said to her I know what you are going to say…I am 
sorting it out with Ms X myself and I am going to apologise to her myself and the vice 
principal said you know you don’t have to do that…like just to kind of see was it genuine… 
you don’t have to do that… only if you want to do that… just to see what he would say… 
was it something that he was doing just because he knew that he was going to be in trouble. 
So anyways, when he was given that option, he still wanted to come and apologise to me, so 
am… I learned from that that it just sometimes takes time that in the moment if they are not 
responding to you that you can say look you obviously don’t want to talk now, we can leave 
it there for now and come back to it again. That is something that I have never come across 
before. So that was a huge learning moment for me.  
Am… another area or time when it doesn’t work is straight away in the moment. So yano you 
could be in the middle of the behaviour happening and it doesn’t work for me anyways…it 
just does not work when the person is angry or tensions are heightened or am…I think they 
need time to cool down. So that is one downfall. You just need to give them space and time 
to cool down. Even for yourself as a teacher, you need to calm down. Often times when they 
become argumentative it is so easily…it is so easy that you would become….am you could 
become argumentative as well and as a teacher yano youre trying to calm them instead of add 
to the escalation in the classroom. So ya…another time or area where it does not work in my 
opinion is straight after the behaviour always need time…am…to digest what has happened 





11. R= As a rp facilitator was your experience of asking the questions between the wrong 
doer and person harmed- what is that like for you? 
Am…as a RP facilitator I love asking the questions actually because as I said at the very start 
of the interview I love RP but before it there was no format. I had no training in it. So with 
the questions they are very open ended. They are very…am...taking the blame out of the 
question. So I find the questions are a great tool to have that conversation and to be honest I 
would be very lost without the questions. In my school every teacher has the questions in a 
poster in their classroom and we all got pocket sized...am…cards as well which I have on my 
desk. So…at this stage I don’t even need to look at them as I know the questions already 
which is great.  
 
12. R= From your experience, is there any rp process of a greater use or value in your 
practice than another? So… would you find rp circles are maybe more beneficial than 
restorative meetings? 
 
Am I personally prefer using the rp meetings…am…because I just feel people are…students 
are more comfortable to share…am…I think…you can only really implement a circle where 
people feel safe. And yano in classroom environment where not everyone feels safe, it could 
be absolutely hell for some students to have to complete something like that. I do find rp 
meetings… up to maybe 3-4 people in meetings is loads. I do see the benefit of circles but it’s 
just rules have to be…there has to be boundaries and rules with the circle. Students have to 
feel very comfortable doing the circle. So I would prefer rp meetings as its more personal, 
people can feel they can share more…am…and I just prefer the meetings over the circle.  
 
13. R= From your experience of teaching SPHE, is restorative practice valuable within 
the classroom? Is it something that should be integrated into all SPHE classrooms? 
What are your thoughts on that? 
 
Yeah I do believe it should be implemented into all classes. I suppose I come from a school 
where it is already implemented- am…whole school wide. So I can see the benefit of it being 
a whole school wide initiative. So…am…I like to use it in my classroom because even if it is 
dealing with small incidences, I like the fact that yano…am…somebody could say something 
and you might ask one of the RP questions back to them. Well what would you have done 
differently in that situation or why would you react like that. Or what made you feel like that. 
When you put those type of questions on them without them realising I think it develops into 
their higher thinking skills and there self-awareness is more developed asking them the why 
what would they have done differently, who was effected. So I definitely think it can be in 
use in all classes. I think I have definitely seen the benefit of it in use school wide in my own 
school.  
However I do think there is more opportunity to use RP in some subjects more than others. 
For example in my subject of Irish, there isn’t really a…a…yano…a lot of opportunity to use 
rp unless it is outside the curriculum…yano if we are talking about something not got to do 
with Irish. But then in sphe it is definitely more used and Home Economics it’s definitely can 
be more used. So it’s just about the subject you are in or even if you are having a 
conversation with the student at the start of the lesson or the end of the lesson…yano…it’s 
something that you can bring up and start asking the questions.  
 
14. R= From your experience how does rp support the development of social 
responsibility in students? For instance do you notice an increase in students showing 
empathic behaviours towards one another?  
 
I do think to help develop empathy it takes a long long process and a lot of responsibility on 
their part but I do think as teachers and facilitators of rp that we can definitely contribute to 
that but I don’t think it can happen overnight. But it can definitely happen bit by bit. It 
definitely can develop more social responsibility within them. As I mentioned previously in 
the interview they can...they can see…take a step back from their behaviour… how their 
behaviour made someone feel, what they could have done differently etc… So it definitely 
creates…takes the blame away from them…but also makes them think how did I affect that 
other person. It makes them put themselves in the other person’s shoes which often…more 
often than not, they don’t even think about that other person. They don’t even realise the 
impacts on that other person. By saying ok actually that did harm that other person. My 
actions did upset that person…this is what I should have done. I think it will definitely make 
them think again for when something like that comes up again. Now it might never change 
them overall and I think they still have their values and opinions from home and personalities 
but I think it will make them stop and think a little bit harder about their actions.  
I think as well teens are at a very…yano I think they are at a very complex age…and their at 
a very complex…yano…age where they are trying to impress their peers where they are 
trying to fit in with everybody. I think they don’t want to challenge what’s not the norm. So 
yano it’s very hard for them to break…yano the cycle or if somebody was behaving a certain 
way…I think it’s very hard for them maybe to stand up and say no that’s wrong. So 
sometimes I feel even if they aren’t…even if they don’t become empathic people over night it 
is tsill something that will be ingrained in them as they get and become older. I do think the 
more that we do RP I believe the better and more empathic I believe that they may become as 
people who do see and I have had rp conversations with students where I asked yano what 
happened. Their response would be well all my friends are doing it and if I didn’t do it then I 
would be the odd one out. So I do feel they are at a difficult age where I do feel they can’t 
have their own opinion or voice without feeling they look weird or out of place.  
 
15. R= Likewise, in your opinion, is there a place for rp to be implemented into wellbeing 
classes under a whole school guidance for all method or do you think is there another 
way to formalise rp into…within the curriculum?  
Am…that is definitely a hard one….a hard question…that makes me think a lot. Yeah. I think 
it does need to be more formalised. Students need to know what RP is, what all of this means. 
We def need them more involved. I think in this…so…one idea I would have is to get the RP 
committee set up… be in the teachers…maybe the students as well… maybe the yano you 
could have the student council body that could incorporate it and formalise it a  little bit 
more. Am…def could see it happening and being introduced into wellbeing classes, yano… 
introducing the fact that we don’t just explode or flare up if somebody does something…yano 
that we could teach them about RP and do a lesson on it or maybe even a couple of weeks 
teaching on it like we do with RSE or like we do with healthy eating or topics like that. I 
think it would teach them life lessons and sometimes people need wait time and to remove 
the blame from the person. So I do think they could learn a lot from it. Yano I just don’t 
know how mature they would be but that it is definitely worth trying. I do think that it should 
be…am it would be great if there was a short course on it…because am…I think it would 
make them more empathetic and develop more social awareness and more responsibility and 
it would teach them life skills really and if there was a committee then to back that up it 




















Bernie       06/04/2020 
 
Participant 2 = P2 
Researcher = R 
 
R = Thanks so much P2 for agreeing to take part in my research study. I just want to remind 
you again of the GDPR guidelines. Your identity and your school’s identity will not be 
acknowledged in the findings or in the research study. So…I would like to begin the semi-
structure interview; I have a set of questions that I will ask. I might deviate away slightly 
from the questions but I should generally stick with the questions that are here. When RP was 
first introduced- what were your initial thoughts and feelings towards it? 
P2 = It was introduced by Donegal ETB VEC in 2004 before I commenced employment in 
2006. 
 
R = Is RP incorporated in your school’s code of behaviour or school discipline policy?  
 
P2 = RP underpins every policy and code in our school, X College which is a Donegal ETB 
school.  
 
R = To what extent are staff trained in RP or participate in CPD courses in RP? 
 
P2 = We have in recent months completed whole school/ staff training in RP to ensure new 
staff are fully trained.  
 
 
R = Who is involved in RP facilitation? Has an RP team been established? 
 
P2 = We do not really have an RP team as it is a whole school approach therefore everyone is 
responsible for RP. However the Principal and Deputy along with year heads promote the use 
of RP at all times and support staff, students and parents with its use. 
 
R = Do you think RP is a responsibility of the guidance counsellor, or who should be 
responsible?  
 
P2 = Whole school approach is needed. I as a GC advocate its use and facilitate in house 
training for new staff or sub teachers, SNA 
 
 
R = From your experience, how is RP beneficial as an approach in your school?  
 
P2 = I am a real advocate for its use and feel that it is at the core of all respectful 
conversations, actions and meeting.  
 
R = In what ways are you as school guidance counsellor involved in RP facilitation in your 
school?  
 
P2 = Promote it with staff, parents and students.  
 
R = How does RP impact student/teacher or student/guidance counsellor relationships? 
 
P2 = Builds relationships and a culture of respect.  
 
R = Other than preventing or dealing with behavioural difficulties, how is RP useful in your 
school?  
 
P2 = It has become a culture in our school, RP is the way we speak and act, it is our school 
culture to working a restoratively way, 
 
R = Similarly, what can you see requires attention relating to RP facilitation in your school? 
(In what circumstances does RP not work effectively?)  
 
P2 = From recent research we have found that as a Restorative School we were falling short 
on accountability therefore we have also introduced a detention system for repeat offenders 
or rules breakers.  
 
R = As an RP facilitator, what is your experience of asking the questions between the person 
harmed and the wrong doer?   
 
P2 = I tend not to make conversations very prescriptive in nature that can become a process 
that people just want to get to the end of, I bring those questions into conversations.  
 
R = From your experience, are there any RP processes of particular greater use or value in 
guidance provision? (Restorative circles, meetings, conferences etc…)   
 
P2 = As a GC I feel we work by nature in a restorative way therefore it comes very naturally 
to me..  
 
R = In relation to an integrated model of guidance counselling, how is RP valuable in the 
delivery of personal and social guidance?   
 
P2 = As above 
 
R = From your experience, how does RP support the development of social responsibility in 
students? (Do you notice an increase in students displaying empathic behaviours?)   
 
P2 = Yes students become more aware of their own responsibilities in terms of their choice of 
words, actions, decisions etc.  
 
R = In your opinion, is there a place for RP to be incorporated into wellbeing classes under 
whole school guidance for all? 
P2 = I feel RP has to be incorporated into the entire school at all levels but buy in must come 
from all and support from management. We have invested heavily in training from Ulster 




























Claire            13/4/2020 
 
Participant 3 = P3  
Researcher = R  
 
R = Hello P3, how are you? Thank you for agreeing to take part in my study during such 
challenging times. I am sure you have other things to be doing, but have very kindly agreed 
to take part- I just want to say…eh…thank you for that. I will ask you a series of questions- if 
you could share some of your experiences with me, I would be very grateful. When you were 
first informed about restorative practice- what were your initial thoughts and feelings towards 
it? 
 
P3 = Hi Joanne. Thanks for having me. Eh… I heard RP may be introduced into our school 
when the Principal announced it in our termly staff bulletin. We were informed of upcoming 
Croke Park hours. I read the words restorative practice and didn’t really…eh…understand 
what the term meant. Myself and my colleagues began chatting at the table in the staffroom 
and one teacher who worked in a RP school previously began describing it to us. I initially 
thought oh my god no way can we buy into this…it is way too soft and would let kids off the 
hook and they would take advantage of us being nicey nice to them. I really didn’t like the 
idea and I wasn’t the only one. There were several of us who thought the same.  
 
R = Yes I see. Since then have your feelings and thoughts changed towards it or do you feel 
the same? 
 
P3 = Ah no! My feelings have changed a bit. I do think there are certain times it works better 
than others. It is not always the answer to situations to resolve them, but definitely there are 
times it does work. I still think kids use it to their advantage though.  
 
R = I must come back to finding out more about that in a while, but for now, can you tell me 
is RP incorporated into your school’s code of behaviour or school discipline policy? 
 
P3 = Yeah. All staff completed the CPD training and the following September, the school’s 
policies were up for adapting. We had a staff meeting and we broke up into clusters of small 
groups with mixed members from various departments. This worked better because there are 
certain subjects that lend themselves better to RP. We sat and revised the policies and 
discussed where we could include RP. We then had a staff vote to bring in RP to the school 
and the vote to bring in RP won. Although if I am honest…eh…it didn’t win by much. I cant 
remember now what the ratio was. I did vote to bring it in, but I was reluctant enough at the 
time. Now it is a central part of our school’s code of behaviour. We try to avoid the word 
discipline in school now so we call it our behaviour policy.  
 
R =  You mentioned all staff completed CPD training. What was involved in this? 
 
P3 = We had a facilitator from CDI in Tallaght who came to school for two hours after 
school one day for Croke Park hours. She delivered the content to us. This was before it 
became integrated into our school’s behaviour policy. We often get notified from 
Management when courses come up in our local education centres. The last time we had a 
whole school session was about two years ago. Eh…ideally we should have a bit of in-service 
every year as in the heat of the moment is it easy to forget about RP, like, we’ll say in school 
if you are in the middle of a situation, it can be easy to forget to think…I don’t 
know…restoratively. Whereas I know myself after I attend the RP sessions, it refreshes it for 
me and I am more likely to use it and want to use it. Im not really sure if I answered your 
question at all there.  
 
R = Thank you X, you absolutely did. The next question is- who is involved in facilitation of 
RP? Has an RP team been established in your school? 
 
P3 = Well I guess it’s a whole school initiative to implement RP. It doesn’t necessarily fall on 
the shoulders of one individual person but like I guess management lead it and most teachers 
are trained up to date so they implement it. There is a pastoral care team and the care team 
also are the RP team. They are the faces of RP in school really- like if a conference had to 
occur- that’s when parents are brought in with we’ll say the bully and the child being bullied, 
then one of the pastoral care members would facilitate or lead the conference. I am not 
actually on the committee so I don’t know how often they meet or anything.  
 
R = Who do you think should be responsible for facilitating RP- is the guidance counsellor 
responsible? 
 
P3 = Well in our school the guidance counsellor is on the pastoral care team along with other 
members and management. I don’t think it is all her responsibility to facilitate it. I do think 
management must be in the driving seat. It certainly helps that she is involved. The only thing 
is she was out on maternity leave about two years ago when we had training, so I am 
guessing that she, like the rest of us of course, could do with an up to date inservice. We are 
up to date, but yano…another session. Sorry I didn’t answer your question at all. 
Eh…management should be responsible for leading it but I suppose supporting all staff 
members is really important.  
 
R = From your experience, how is RP beneficial as an approach in your school?  
 
P3 = Well it has lots of benefits really. It definitely helps the school atmosphere. People are 
generally pleasant. You wouldn’t hear teachers shouting at students or tempers raging very 
often. I guess people are more respectful to each other; in classes, the staffroom and on the 
corridors. It is brilliant for…we’ll say…resolving conflict or arguments. Like if you are in 
class and two students begin an argument or perhaps say nasty things to each other- I find it 
useful to point to the questions- they are displayed on a poster in all the classrooms- and this 
signifies to the kids that I will be asking them these questions- after the class or the next day. 
It usually halts them in their tracks, without me having to like give out or raise my voice 
etc… It is especially important for cases of bullying. Usually, we bring the bully together 
with the kid being bullied. This is helpful for the bully to see maybe the impact of their words 
or actions on the person, but more often than not; there is more than one bully. Like it could 
be two or three kids picking on one kid in a certain class- PE actually this year seemed to be a 
place of a lot of bullying, especially in the changing rooms. I don’t know though, I think it is 
a bit unfair to bring the person being bullied together with a gang or two or three people 
bullying them. I am not too sure what happens in that case, but I know one to one it is 
definitely a beneficial.  
 
R = In what ways are you involved in RP facilitation in your school? 
 
P3 = Oh well as I said I’m not on the pastoral care team in school, so I am not involved in 
facilitating conferences. I suppose mainly involved in my own classroom or encounters I 
stumble upon on the corridor. Like in SPHE class I might use a restorative circle to cover 
certain topics or play ice breaker games or team building games. Like before the school 
closed I was doing the topic of sexting for example, so I showed the class a short webwise 
video on you tube. So they watched it and then I instructed them to form a circle. Its really 
nice actually because at the start they would each get a chair for themselves, but now they 
even get a chair for me which is lovely that they are happy for me to sit in the circle with 
them. We then discussed as a whole class about the content in the video. It makes everyone 
equal and creates a sense of belonging I think. Even the fact that I am sitting at a level with 
them, breaks down that barrier of “teacher vrs student”. I find it great for equality and for 
making sure the classroom is a safe, environment for all students. However, I will admit, the 
students are used to my ways now, so it works. But it…eh…wasn’t that straight forward at 
the start. Like I really had to convince them to buy into the circle idea. They didn’t always 
like it yano. I also had to be really strict to make sure that I started off on the right track so we 
created a contract for when we are together in a circle. Since then it has been really good and 
can be a really positive way to facilitate class discussions. I use a little giraffe teddy bear that 
is called Henry as a talking piece, so now the students respect the rule that unless you have 
Henry, you cannot speak over anybody else. Anyways…I am rambling now, but I also would 
have restorative conversations a lot with students. Like in class if something happened I 
would arrange to meet the students after the class or later that week. I would ask the questions 
and they would in turn answer. Sometimes, I use them informally in class too. Like for 
example one day I was teaching a class on anxiety and anyways we were talking about ways 
we could support an anxious friend, when a student started going off on one in class saying 
that he has enough sh*t going on in his own life that he shouldn’t have to help anyone deal 
with theirs. I diffused the situation, but later that day, I found him and asked him what 
happened in class, what was he thinking at the time, what has he thought since, who could 
have been impacted by his words etc… So I guess I use the questions to help kids reflect too 
if that makes sense. I know I should keep the questions exact as they are but in that case I 
tweaked them slightly to suit the situation. Instead of who was impacted, I asked who could 
have been impacted yano… So even though I am not on the pastoral care team, I implement 
RP in my classroom all the time.  
 
R = Thank you. That is just so interesting. In what way does RP impact student/teacher 
relationships or does it? 
 
P3 = Oh yeah. Very much so. Like it creates a positive atmosphere for learning but like it 
also benefits rapport. I feel I have so much more rapport with students now than I did when I 
first qualified. Maybe that is down to experience too, who knows. But it definitely helps. I 
know I said it already, but respect is probably the biggest one. Like I find myself more 
understanding and respectful towards the kids, but also I find them far more respectful 
towards me. So it helps. Although I do think staff members also help, like for instance one 
day I found myself losing it with a student. I was giving out and my voice was raised. RP 
went out the window. After the class, a colleague who is also a friend called to my classroom 
and told me she had walked by and overheard. We talked about what had happened and she 
reminded me of RP and if I had paused and revisited the situation at a later stage I wouldn’t 
have ended up so wound up. It is so helpful to have supportive colleagues. I later apologised 
to the kid for losing my temper and ironically the kid also apologised and said they felt bad 
because they had never seen me “get cross” before. So all in all it was a learning moment for 
me.  
 
R = Other than preventing or dealing with behavioural difficulties how is RP useful in your 
school? 
P3 = I suppose it is just so useful for dealing with conflict. Like in that case where I lashed 
out at the student, it would have been far more preventative to use the questions and minimise 
how the situation escalated. Hindsight is great though, but definitely it prevents outbursts of 
misbehaviour from occurring.  
 
R=  What can you see requires attention relating to RP facilitation in your school? For 
instance, are there circumstances that RP does not work? 
 
P3 = Eh… well one thing I have noticed in the past is that the kids sometimes do take 
advantage of it. Like if they know how teachers might react to no homework being done or 
how they may react to a behaviour outburst, they can play it to their advantage and tell the 
teacher what they want to hear so that they don’t get in as much trouble. Like one of my 
colleagues for example was having a restorative conversation with a boy in 5
th
 year and he 
was after humiliating another student in class and she arranged to meet him the following 
day. He obviously had time to think and knew she would follow up with him because she told 
him after class that she would meet him the next day to talk about it. He was so apologetic 
and said all the right things to her. She then was asking him about what should happen next- 
like how can he be accountable etc…and…eh…anyways…she asked him what needed to 
happen next and eh…he said nothing and that he had learned his lesson. Low and behold, she 
said no…his behaviour requires accountability and she gave him two options; 1. a lunch time 
detention or 2. an extra homework exercise. He just couldn’t believe it. He genuinely 
assumed he was off the hook. That’s the good thing about RP that it makes them more 
accountable. It doesn’t necessarily take the punishment out of it, but I guess it gives 
them…eh…more of a say in the punishment if that makes sense. Or definitely makes them 
know why they are punished. I used to actually supervise detention after school when I first 
qualified. Genuinely…most of the kids that were there each week never actually knew why. 
Like I had the list in front of me which said what they had done and they would come in the 
door and ask what did I do Miss? So like that’s a good thing at least now that would never 
happen. At the very least they know what they have done and have discussed with an adult 
about like…eh…the impact of their actions. I would say though the majority of the time it 
works but like at CPD training we are always told to let the kids have their say in what needs 
to happen next to repair the harm and if they aren’t willing to like engage with RP- then 
literally just give them the option of the traditional style punishment of detention or extra 
homework etc… That seems to work well for us.  
 
 
R = What has it been like for you to ask the questions between the wrong doer and person 
harmed? 
 
P3 = Well like I wouldn’t have had too many experiences where I would have had a bullying 
situation or something like that yano…like that would be the someone on the pastoral care 
team. I would just have had restorative circles with whole class groups, restorative 
conversations with one or two students after a minor incident in class we’ll say. Asking the 
questions in those cases are brilliant because like I can refer to them and have them as a 
foundation if that makes sense. Like one day, I was on lunch time duty and a student in 5
th
 
year starting wolf whistling and making like…yano…inappropriate noises at a female teacher 
as she walked by. I found this really inappropriate so I decided on the spot to call him over. I 
started by asking him what happened? He started going off on a tangent saying about how he 
was only joking and only having a laugh with his friends etc…I found myself getting more 
and more annoyed like and I wanted to really…yano…eat the head off him…but I found 
having the exact questions to ask really helpful because it kept my words like appropriate 
yano… like when I asked about who was impacted and he said he was because I was taking 
up his lunch time… I then asked him to imagine what it was like for Miss X. It was only then 
that he was saying well she was probably embarrassed etc… So rather than me going on and 
on at him…I just asked the questions and then like it moved the conversation forward too 
yano…rather than dwelling on what had happened I guess. Actually he decided that it would 
be best to maybe apologise to the teacher. Later that day, she came up to me and thanked me 
and said he came to apologise.  
 
R = Its great to hear an outcome like that. Would you say male students are more involved in 
RP than female? 
 
P3 = Eh… well I obviously don’t have stats or facts but in my own experience anyways I 
have had more conversations with lads than girls that I teach, definitely. Not for any 
reason…well I don’t think…I don’t know. I never thought of that before. Maybe girls are a 
bit more mature or something? I don’t know.  
 
R = …and do you think are there any particular processes of RP of greater use in your 
school? 
 
P3 = Ah…well like I said I only have a limited experience really of like circles and 
conversations but I cannot really compare because I haven’t been involved in conferences or 
like Im not on the pastoral care team. So I don’t know really. I do think that like 
conversations are brilliant after certain situations like constant talking out of turn in class. 
Although like circles are really effective with whole class groups – so yeah 
 
R = How do you think RP supports the development of social responsibility in students? Like 
do you notice an increase in students being empathic towards each other? 
 
P3 = Well I guess they do. I never really thought about that. I think that like they do start to 
think about people that are impacted and like I suppose it makes them think about their action 
and like the case with the student and the teacher- even though I was taking up his lunch 
break, he actually took a bit of time and to realise that the teacher he was whistling at must 
have been embarrassed and what that must have been like for her – like that’s what it is all 
about I think yano… letting them realise how the things they do and say have consequences 
and people have feelings yano… As well like they are a bit more pleasant and nice to be 
around and I don’t know if maybe they just are used to the way now or if maybe it is sinking 
in with them…who knows? 
 
R = Finally, the last question I will ask is do you think is there a place for RP to be 
incorporated into wellbeing classes? 
 
P3 = Ah yeah definitely. I could see the Department of Education like bringing in a short 
course or something in years to come where all students have to do maybe like reflective 
practice kind of a module of reflecting on their behaviour and actions and stuff. The circles 
would work really well too like it would be a nice routine to have all classes sit in a circle 
really in a wellbeing class. Only thing is the practicality like the size of some classrooms are 
too small. Like I am lucky, my room is fairly big that when I have circles we all fit nicely. I 
don’t know. There is no end to how it could be used. An interesting study would be maybe to 
see the outcomes of adults like ones who had RP in school and ones who didn’t and see if 
there is a pattern or a difference in their adult lives. That can be your next mission. (Ha ha) 
 
R = Good idea X. Thanks so much for giving up the time to answer my questions. Take care 
and stay safe. I will forward the transcript for you to review. Talk soon. 
 
P3 = Ah great. Thanks a million Joanne. Chat again and good luck with the transcribing. I 
don’t envy you.  
 
Laura        20/4/20 
R = Researcher 
P4 = Participant 4  
 
R = Hi X how are you? Thank you so much again for agreeing to take part in my research 
study. Eh…the first questions that I would like to ask you is when you first heard about RP 
what were you  
P4 = No problem at all. So eh…my first feelings towards RP…one of the teachers kind of 
explained what it is and just immediately I thought gosh I don’t know how they would roll 
that out…how would that actually work in the school…I kind of understood how it was 
beneficial but I couldn’t understand the workings of how it could actually work…especially 
in a school maybe that does have discipline issues. Like how is this gonna change the way we 
do things and stuff so I was a but apprehensive as was nearly everyone in the school as well 
but we continued to try it out and see eh…could we change our minds.  
 
R = Was RP incorporated in the schools code of behaviour or schools discipline policy? Was 
it a whole school initiative or how did it operate in the school? 
 
P4 = eh… rp…basically I left the school when it was due to come in. It was due to come in 
last September and the plan was initially that it was going to be used in conjunction with the 
code of behaviour that we had… so teachers would still do the restorative p in their classroom 
and as a whole it would be a whole school initiative but was used in conjunction with the 
discipline policy already at hand. So they decided that they would implement it year by year 
so start with first years. So start first years with the restorative practice and see how the year 
is going and just build it up through the years so the 6
th
 years in the school in the school in 6 
years time would only know this. So that was the plan and it was supposed to be used in 
conjunction with the discipline policy as they believed…as they believed maybe the rp 
wouldn’t solve every single circumstance that came into the school.  
 
R = To what extent were staff trained in RP or were they involved in CPD in RP and what 
was involved in the training? 
 
P4= I am not sure if I can remember it all…so…we had a CPD day…so a whole school CPD 
day where we chose to do the RP…so it was a choice. One of the teachers came back and she 
had done the day where she saw it on her own initiative and she came back to school and 
everybody decided look we’ll give it a shot and we’ll see what it looks like. So eh…two 
people came into the school and they basically had a day where it just showed the benefits. 
So there was role play going on; on how things worked out. They gave us anecdotes on how 
RP worked on really tough cases where you would never think rp could…even feuds between 
families where you would never RP could have worked. So it was anecdotal and we were 
taught how to do it. So we were put into a role play and we were given cards…so we used the 
cards and went down through them and learned never to ask the question why. But there was 
like a load of different things to do and I mean it was really really beneficial and we got to 
see with anecdote stories…like it was amazing the things that could be resolved over asking 
the questions.  
 
R = Who is involved Who is involved in RP facilitation? Has an RP team been established? 
 
P4 = so one of the teachers who initiated it went out on her own accord and eh found out 
about it and she was one of the leaders of it basically. SO herself and the principal as 
well…and the vice principal got on board in changing the code of behaviour…the code of 
behaviour basically and changing certain parts of the disciplinary policy in order to help that. 
I think every teacher got involved so it had to be classroom based and they all had to carry 
out the same thing but as I am aware it was just two members of staff…two teachers and then 
the two principals…well the vice principal that were part of the time for rolling it out. But 
everybody was involved and incorporate it in their classroom.  
 
R = Do you think RP is a responsibility of the guidance counsellor, or who should be 
responsible? 
 
P4 = Eh I do think…I suppose the guidance counsellor has a huge part to play because they 
have already done a lot of eh support kind of work with kids…in a similar way…in a similar 
fashion in getting them from A-B…which is generally what rp is all about yano like changing 
their mindsets and stuff and theyre probably well used to that. But eh…personally I think it is 
whoever actually is passionate about it and wants to make it work that should be involved…it 
might not have to rest on the shoulders of the guidance counsellor…but if there is a few 
people who are really passionate about it…they can work with each other and the guidance 
counsellor…to kind of roll it out…I don’t necessarily think it should be a guidance counsellor 
that does it unless they believe it in themselves. 
 
R = From your experience, how is RP beneficial as an approach in your school? 
P4 = for my experience I didn’t get to use a lot of it and I probably should be using it 
regardless of changing schools and stuff. In the last few weeks of school last year after 
having the day of training I did test it out and stuff and I found that it…eh…it removes the 
behaviour from the child altogether like youre analysing the behaviour not what they did and 
it eh kind of results in less eh… whats the word…defensive behaviour from the kids so you 
are talking to them like an adult which I found was really beneficial because I found once you 
started talking to them that way you actually get to the root of the problem and I just felt like 
it…it…eh eased a lot of conflict and it eased a lot of tension from myself. I know sometimes 
you might lose the tone of voice but in this circumstance it was much easier and less stressful 
for my own heart just to talk to them level headed and I just think that is really really 
beneficial.  
 




P4 = so last year I wasn’t as involved as it only started off…as I would have liked to be but I 
definitely would have if I stayed in that school. Its kind of different to roll out something or 
eh…do something different in a new school environment…but I do hopefully…down the 
line…I would hopefully love to be part of the restorative practice team in helping organise it 
or even helping kids understand the goal of it rather than being defensive towards it. I haven’t 
heard of it…just to answer the question…I wasn’t part of the original team as it had only 
started being rolled out after I left but I do wish I was part of it.  
And just to add to the question asked previous…as an SPHE teacher I incorporated basically 
teaching them about RP through wellbeing so how it is more beneficial for their own 
wellbeing if things are talked out like that rather than confrontational and it helps to teach 
them…I did a few role plays with them…but helps teach them the importance of talking 
through something rather than letting anger get the better of you rather than letting 
confrontation take over. So we did a lot of role plays like that just after the CPD…CPD day 
so I did take that from there so I did build my own role plays and I guess it really help teach 
them social skills and how to communicate effectively especially in terms of avoiding 
conflict and confrontation or even how to handle it if confrontation arises.  
 
 
R = How does RP impact student/teacher relationships? 
 
P4 = So in two ways it became so much easier to do things in the classroom like 
differentiation between different levels in the classroom or even doing new activities because 
you knew there was not gonna be any push against that or any conflict and it became much 
easier to carry out any activities because the behaviour in the class was on the same page. 
Another way is that its not just the behaviour issues but it also opened up another path for the 
students so that they could see you being level headed so that they could feel if they had a 
problem with any other issue…maybe not even an issue in your class but that you were gonna 
talk to them like an adult and you would listen to the problem so I suppose it made them see 
you in a different light and possibly for those kids that did cause misbehaviours or 
disturbances previous behavioural issues; well they could confide in you in the actual 
problem that is happening to them and why they may have behavioural issues. Of course it 
was dealt in a manner of if they had to go to child liaison officer in the school or not. 
 
R = Did you notice was there more male or female students involved in the RP processes? 
P4 = it was mainly male student population that was more involved in the process….and by 
involved I presume you mean was maybe on the other side of the disagreement or 
behavioural issue and they went along with the rp…it was mainly the…not always not but 
mainly the male population now that is not to say that is the case that females didn’t get 
involved but you could see it in female groups so groups of girls if there was problems and it 
needed to be sorted…then eh it could be done out through rp 
 
R = Similarly, what can you see requires attention relating to RP facilitation in your school? 
(In what circumstances does RP not work effectively?) 
 
P4 = I do believe it does work most of the time but there has been some 
outliers…possibly…or eh…students that maybe really don’t have a good attitude towards 
school and eh maybe….maybe don’t care about school really…which obviously has its own 
issues in itself but ehm…generally that attitude when dealing with rp sometimes that can 
clash. In that case its not about getting to the root of the problem…because the kid in 
particular really doesn’t care what they have to say to them as their mind isn’t going to 
change either way. Just a few outliers; but its just we’ll say when we started to bring it in the 
school…eh…it was generally the kids in 6
th
 year and had these behavioural issues for the last 
6 years and eh…kind of got away with it for so long and they kind of got away with it so RP 
didn’t really work on them.  
 
R = As an RP facilitator, what is your experience of asking the questions between the person 
harmed and the wrong doer?  
 
P4 = Eh it was a strange experience…its nice to have the script but I did have to have the card 
on hand just to re-jig my memory as to what it was I was supposed to say….obviously you 
would get better as you would go along…but ehm…its nice eh to have the script to go by so 
it doesn’t seem as though youre taking one side over the other, as it is supposed to be done as 
fairly as possible and you are just supposed to facilitate it…and youre not actually there to 
give blame or anything like that. So I think it was really beneficial so it kept us to a strict 
guideline that you let them do the talking so I really like that aspect of it.  
 
R = From your experience, are there any RP processes of particular greater use or value? 
(Restorative circles, meetings, conferences etc…) 
 
P4 = From my own experience, as I said I didn’t have a massive experience, but seeing first-
hand how it works I feel like the restorative meetings; if you can get it done between a small 
amount of people it is probably of benefit for both the wrong doer and the one being harmed. 
Ehm…its more beneficial if it can be sorted out between them as you see fit…if it doesn’t 
work and needs to go on a bigger scale, well then…I suppose…well personally I feel if you 
can nip it in the bud in a smaller…smaller restorative setting in can be more beneficial for 
both parties. 
 
R = From your experience, how does RP support the development of social responsibility in 
students? (Do you notice an increase in students displaying empathic behaviours?) 
 
P4 = Eh I think from when I was a kid I was always asked would you like that being done to 
you and I suppose as a teenager and stuff you don’t really think that way…but I guess when 
these questions are asked it makes you think about it and I did see an increase in good 
behaviour like even certain phrases not being used in the class anymore; not that they should 
have been anyways but just…eh…you see a more caring side of the child or eh student and 
eh it was great to see. It does…it really does make you think about others over yourself and 
as teenagers…sometimes all that goes on in their head is what is affecting me…so it is nice to 
kind of open it up and let them see that their actions do impact other people…so  I did notice 
an increase in that and as I went on it became easier for them to answer the questions I was 
asking as it made them realise well its not just me effected, its actually effecting that person. 
So as time went on you could see an increase in speed of them answering the questions which 
is what this is all about. 
 
R = In your opinion, is there a place for RP to be incorporated into SPHE or wellbeing 
classes under whole school guidance for all? 
 
 
P4 = I think it is really important for SPHE and especially…like its probably the class that 
you can learn the most about the RP not just doing it in other classrooms but actually in depth 
like why it is done…because SPHE is also about your social wellbeing…like all about your 
wellbeing and how…what….how somebody’s wellbeing can be affected…so RP can be a 
used as it shows them how other peoples wellbeing can be impacted by you…so I definitely 
think it is really important for SPHE for eh not just carrying out the RP because of behaviours 
but actually understanding why it is important and why it is important…because without that 
the whole RP thing…if they don’t understand it…well its not gonna improve. From there it is 
just going to go back over the same cycles…so they need to understand what…why…why 
they need to reflect on whats been done and change the behaviour so everybody benefits. So I 
really think SPHE or wellbeing or SPHE is a really good start to allowing them to understand 
what this initiative is all about.  
 
R = Do you think should or could RP be formalised in schools in Ireland? 
P4 = In my own opinion, it’s a very good initiative to eh…get out there. I have limited 
knowledge of how it is done in schools as I am new to this but eh…I think…I would like to 
see it become a norm but to see it come into writing for all schools would be kind of 
difficult… all schools are different. RP might work really really really well in one school 
we’ll say a boarding school with all girls but like it mightn’t work well in something like a 
youth reach. So I really think it should become more of a norm and more schools should be 
doing it…but im not convinced as of yet what is my opinion of making it formal in 
writing…this is how its gonna be done for all schools or all schools must use this format of 
disciplining…teachers need to be trained and they need to be passionate about it and want to 
make it work because  If they don’t want to make it work…it wont work at the end of the 
day…and probably and this is my own opinion…probably a lot of teachers that are used to 
their own way and have been managing their classrooms their way for years and years and 
years and haven’t had any problems and they might not want to carry it out but it needs to be 
a whole school initiative…if one teacher is doing it…all teachers must be doing it. So it is a 
bit of an on the fence answer but I think maybe not written in as a formal thing that all 
schools need to do it but I really would like to see it become more of a norm…for schools to 
get involved in it but I really do think it is a good professional practice to be using and does 
benefit the student and or child like in a whole other approach rather than just getting rid of 



























Monica       06/05/2020 
R = Researcher  
P5 = participant 5 
 
 
R = When you first heard about restorative practice- what were your initial thoughts and 
feelings towards it? 
 
P5 = When I first heard about restorative practice my initial thoughts were fantastic…this correlates a 
lot with what I am doing already….but I was excited it gave me a framework. The fact that here was a 
philosophy or something explicit was great and really exciting for me.  
 
R= Is RP incorporated in your school’s code of behaviour or school discipline policy?  
 
P5 = I guess it is incorporated into the schools code of behaviour; I am no longer in a school. So I am 
self-employed. I work for connect rp as a consultant trainer practitioner. I still think of myself as a 
teacher at heart but I guess when I think of code of behaviour and school discipline policy; a fully 
restorative school would have a relationship policy as opposed to a behaviour policy; trying to shift 
the focus from behaviour to relationships. But…I guess that is a journey for a school and it should be 
a journey for a school and if you change policy before you practice there is always a big gap and a 
resistance so ideally you need to iterate that and integrate it over time and inclusively involve the 
stakeholders so lets say for example in my old school maybe year two or three in we were evolving 
the behaviour slips so as a rp processes as a staff we had a walking debate and a solution focused 
circle as a staff to see what is the best way to get students to work with us… and based on what we 
as…what we as teachers and SNAs felt; we incorporated that into our structure as a school preferred 
practice and that kind of informed our policy inclusively and restoratively and I think yano most 
schools…I think its healthy to say I think schools committed to rp as opposed to a fully restorative 
school because yano that is authentic and it is a journey.  
 
R = To what extent are staff trained in RP or participate in CPD courses in RP? What is 
involved in the training? 
 
P5 =  Ehm…look that’s what I do now full time; CPD for staff…eh…and look a school can go in 
different directions… they usually have a two hour Croke park…usually as an introduction or it could 
be two two hour Croke parks as an introduction just so there is a shared literacy and understanding of 
RP…but that’s not training. I guess that skill development…that takes time…ehm…I just created my 
new online platform called ubontu learning that is where a school could avail of a connect RP school 
site licence- that is to give infrastructure and support for schools that really wish to embrace that 
restorative approach; teachers, SNAS, unit learning staff, students, curriculum, parents, board, 
management team supports, links to key framework documents yano…and that is what is necessary. It 
is a journey over time. A lot of researchers say up to five years and in my experience it is five years 
and beyond. So I guess when people understand…understand or even know what RP even is based 
versus where they’re trained. I consider it connect in, connect out and connect beyond. So connect in 
is the internal landscape; right so that is how I am thinking, how I am speaking, how I am engaging. 
 
R= Who is involved in RP facilitation? Has an RP team been established? 
 
P5 = The next question you ask there is who is involved in rp facilitation and that is connect out; 
where you are facilitating for others or with others. So when I think of facilitation I think that should 
be teachers all day, every day. It should be part of our pedagogy, check in circles, check out circles, 
and then of course when things go wrong; looking at supports. Like you mentioned the guidance 
counsellor…for sure they would have special skills that would be very helpful and appropriate; they 
could have flexibility in their time table; that could be very very helpful and appropriate. But all 
research would say; when you limit RP to conflict resolution or responsive processes; it really limits 
the schools capacity to embrace it as a school approach. We need to be talking about pedagogy…we 
need to be talking about how we are engaging. Eh…as a whole staff. How we work in our staff 
meetings, all day every day…its not just about an incident that happens on the yard or in the 
canteen…if you are only thought of as a restorative person rather than a community approach then 
really it limits its capacity…yano and the impact that it can have 
 
R = From your experience, how is RP beneficial as an approach in your school?  
 
P5 = Well look I never planned to leave the classroom…I guess I believe so much in what I do as a 
teacher…as a person…I think the world has so much to offer us all…I am very passionate about 
teacher wellbeing…SNA wellbeing…so I think when I did my own research in these areas yano 
supporting teachers to implement it in their own classrooms…DEIS Tallaght West yano…a large 
community school…but the biggest testament to its success is that we met together for three years 
after the research was finished because we were getting so much out of it so yano…I think its 
important for emotional literacy…for…I think it connects all the educational dots…oral language 
development…wellbeing yano there is a big push for that now….not just part of the curriculum but 
more so part of our every day approach. I think it connects yano the SPHE strands…the key skills at 
Junior Cycle reform…managing myself, working with others…staying well…communication…I 
think it connects all of those educational dots. Eh so I think it is hugely beneficial for a school. I guess 
when you look at a schools mission statement or vision; for us ours already correlated with the 
restorative approach…whereas a punitive system could usher away from it. Yano if we are a school of 
care and community and inclusion; what do we when things go wrong…what do we do when there is 
a serious issue. I think RP can support schools to live their mission statement; especially needed when 
times are hard yano… 
 
R = Do you think RP is a responsibility of the guidance counsellor, or who should be 
responsible? In what ways are you as teacher involved in RP facilitation in your school? 
 
P5 = Well I am not a guidance counsellor but I will answer anyway. I see RP as part of my every day 
practice. So I do check in circles, check out circles; I use the restorative language as part of my 
teaching methodologies. So I could be teaching a lesson on poetry and I could analyse one of the 
characters and get them to use the restorative questions when they go home…yano…write a journal 
entry using the questions. Yano I am using it every day as part of my every day exchanges.  
 
R = How does RP impact student/teacher relationships? 
 
P5 = Well I think it has a big impact. My research illustrated that. When I asked teachers to qualify 
like well how do you know relationships have improved; they said a greater work ethic, more 
involvement from students, more hands up in class, more eye contact, more smiles and overall more 
connection.  
 
R = Other than preventing or dealing with behavioural difficulties, how is RP useful in your 
school? 
 
P5 = Big problem when we think of RP just for dealing with behavioural issues. It is not a strategy for 
behaviour management….it is not a behaviour management focus but it is a philosophy. The greater 
the philosophy is the greater the relationships and then the less likely they are to cause harm. So it has 
a huge impact on community; on belonging. Eh…so I use it for formative assessment so like I use my 
talking piece and ask them 1-10 how did they get on with that piece of work. Those that gave a high 
number; well what did you do well. Those that scored themselves low- well what could you do 
differently. AFL- formative assessment. I mean I use it every day as my every day language. I use 
circles to teach…yano…get the students involved; active participatory learning. Yano its connecting 
all of those dots in my opinion. 
 
 
R = In your experience, are more male or female students involved in the RP process in 
school? 
 
P5 = Ehm…well when I think of RP I think of all day every day. So…eh…more male or 
female…eh…I cant really say…yano my gut is to say more male but then a lot of the circles I 





 and some friends went to TY…writing nasty things on the toilet doors about each other… 
and then bringing the girls together for a restorative conversation…so I cant say either like I think 
both in my experience of students 
 
R = Similarly, what can you see requires attention relating to RP facilitation in your school? 
(In what circumstances does RP not work effectively? Have you seen where it has not 
worked in the past?) 
 
P5= I think that is very much about how we determine success. I think if we think of success as the 
kid does what we say and schools can tend to often use RP to reinforce hierarchal structures that we 
are trying to move away from when we think of RP…so…if I think of success as it worked…it 
worked because they did or didn’t do it…that is different to my definition of success.. my definition 
of success that was RP effective was did I like who I was as a teacher, did I invest in relationships, 
was I building on the capacity for everybody to exist, did I model accountability, did  I promote 
accountability so I am thinking of all those questions. So regardless of what happens externally, it is 
an internal process…and it is a process. Its not about outcome. Its about process. So that is what is 
hard when we think about data and quantitative data that we very much want to seek and want 
whereas RP is a process and its about the consistency in the process; respect and empathy and all that 
kind of thing.  
Like I said though, I definitely have had circumstances where it didn’t work out the way I really 
hoped it would…but I had to learn that as a facilitator that is not my business. My business is to hold 
a space where the person or people that have the problem figure out the solution. I think when we are 
trying to fix people; that’s not the gig; someone isn’t a problem to fix. It is always to separate the 
person from the behaviour. When I think we don’t have the mindset or the philosophy…the critical 
theory is the foundation. (If) we only think about RP as questions or circles…they are just the 
methodologies. They are just the practices. That is not RP. I think when we don’t have that 
critical theory or understanding or deep reflective piece around the philosophy and if it is just 
seen as a tool to control or reinforce conformity or whatever; that is when it is ineffective.  
 
 
R = What is your experience of asking the questions between the person harmed and the 
wrong doer?  
 
P5 = My experience that the language is helpful but it is limiting but holding a space where people 
can share and acknowledge harm is very important. The tone is very important like it is not an 
investigation (laughs) like yano on the side of the road a Guard pulling you over. I don’t ask the 
questions to students if I am not willing to share them myself. In this case if you are talking about two 
people coming together; it has to be safe. Safe is my first value…fully informed and are people ready 
willing and able to come together. If they are not then it is not helpful…its not. Its not right to bring 
them together yano…Safety is my number one in other words. So my experience is that when we are 
bringing people together for a restorative meeting or indeed a conference if it was more serious then it 
is with preparation or being fully informed. I mean it is part of the culture. If I am asking a question 
and someone is not as defensive because they know this isn’t an attack or blame or who is wrong. It is 
about what harm has happened. How can we acknowledge it and move in a better direction and be 
part of the solution. So it is about giving agency and power and autonomy to those that hold the harm. 
So it is very healing and helpful for those that have been harmed. Also yano…not hustling for the 
apology like when it is acknowledged.  
 
R = From your experience, are there any RP processes of particular greater use or value? 
(Restorative circles, meetings, conferences etc…) 
 
P5 = Well what I would say is circles are where it is at. Language is where it is at. If you are only 
thinking about RP limiting it to meetings and conferences then it really limits it. It should be all day 
every day like I said. So for me circles are something that I use all day every day. I use it with my 
nieces and nephews in the car driving. Like they could be in the back of the car and I could be saying 
yano I have got a one word quiz for you; you can go anywhere in the world; where would you go? Im 
going to start; then you Alfie, then you Sophie, Callum whatever…and they go around in the circle in 
the car or such yano…I use it for connecting and belonging. That is where empathy starts. I use them 
for my teaching and learning…for staff meetings…for Department meetings…Im using them for 
responding if there is a problem or an issue…fish bowls for solution focused spaces. Yano…for 
planning…there are loads of ways to use circles. So to answer the question I might but its whatever.  
 
 
R = From your experience, how does RP support the development of social responsibility in 
students? (Do you notice an increase in students displaying empathic behaviours?) 
 
P5 = Ehm ok…Well look, we need to hold spaces that are conducive to empathy. When we look at 
blame it negates it as blame is an immediate defence. So holding a space where we move away from 
blame but we are looking at harm…and harm…everyone is harmed…hurt people hurt people…when 
you can acknowledge harm…this can be infinite and it is not finite; doesn’t have to be attributed to 
anybody, its its its very helpful to promote empathy and that’s what leads to accountability or the 
social responsibility. I think when we focus on punishment we get in the way of the thinking that I 
want students to engage with when things have gone wrong…because like you get the you’re picking 
on me…sometimes I think their thinking gets corrupted or we get resentful. Its about like passive 
conformity. RP is about active responsibility…so I think absolutely…when done in a restorative 
manner it has huge capacity to grow empathy and to invite people to model empathy and to develop 
those skills.  
 
R = In your opinion, is there a place for RP to be incorporated into wellbeing classes under 
whole school guidance for all? 
 
P5 = Yeah like I have written a curriculum for it so…I have written a ten week programme for 
wellbeing so first, second, third year…I have one for TY…one for primary school…I am just creating 
one for Junior Cycle so absolutely…eh I guess whatever skills we explore whether its in the 
classroom, board room, living room etc… these skills are learned through modelling. But for sure as 
part of a structured curriculum it depends on the students. I make them accessible for their age group 
and relatable to their lives. But yano you would hear kids say here Miss I was using that question with 
my Mam or yano…giving them those life skills..thats it…life skills…Ehm…its so important. 
 
R = Could and/or should RP be formalised in all Post Primary schools in Ireland, in your 
opinion? 
 
P5 = Hmmm.. when you say formalised…I am like…eh what does that mean…like eh explicitly part 
of a whole school approach or…I guess….I lecture on the PME programme eh as part of teacher 
education and I know eh RP is part of the Department of Education’s Action Plan and it needs to be 
scaled out. My big concern is that people that have not been practitioners…its not like a power point 
yano…it is about kind of practice…and it is very important that it is implemented restoratively. If we 
just say right ok this school is now restorative eh it is implemented in the “to” box whereas it needs to 
be implemented in the “with” box. So I am very passionate about this as part of my like life purpose I 
think (laughs) and eh I work in schools all day every day…and this is why I created like I said that eh 
online school site licence for infrastructure to support schools that are willing or wish to go on this 
journey but I don’t think it should be imposed on people…people have to be able to attach their own 
meaning to it and to see what is the buy in in it for them…for me its that it connects all the 
educational dots already. It is not like a brand new initiative. It enables so much of what we are doing 
already and teacher wellbeing is at the heart of it and I think our own world needs it yano…eh…I 
think the challenges or issues that drive destructive behaviours…I think you wont punish them away 
yano…there is not enough detentions or suspensions that can eradicate shame and anger and all those 
difficult emotions that are often expressed…ehm…challenging behaviour and needs and stuff. I am 
very passionate about RP, but only the all day every day…the proactive approach. Eh and then of 
course responsively as well so I would say yes…whole heartedly yes…so I am wishing you all the 
best in your research and I hope you don’t have to transcribe all of that…but I hope it serves you 


























Frances      15/05/2020 
P6 = Participant 6  
R = Research  
 
R = Hello X- how are you? Thank you again- I am very looking forward to hearing some of 
your experiences and opinions. I will begin by asking you that when you first heard about RP 
what were your thoughts and feelings about it? 
 
P6 = Hiya Joanne… eh… I started in my school two years ago. There is one other guidance 
counsellor in the school who works with me yano. I knew going for the job that it was a RP 
school. That was my first contact with it yano when I was looking up information about the 
school online and I hadn’t a clue what it was until I looked up the principles behind it. I did 
think it sounded wonderful and did wonder like in practice if this works like the website says- 
then it is a great thing but I did have my doubts. Anyways long story short I got the job and I 
started in the school that September. There was no training that year so I ended up having to 
work the year long without any proper training. That was hard yano because it is very much 
the way of the school and is embedded in the ethos.  
 
R = Ah which leads me to asking is RP incorporated in the school’s code of behaviour? 
 
P6 = Oh yeah it is very much so. It is also present in each subject department plan and is 
mentioned in our new junior cycle reform units of work. We are encouraged as colleagues to 
act restoratively together, in the staffroom, the corridors and classrooms. Plus yes in the 
school code of behaviour policy.  
 
R = …and to what extent are staff trained or participate in CPD courses specific to RP? 
 
P6 = Well like I was saying the year I started there was no training or in-service provided 
which I did find disappointing. I actually signed myself up for the following summer and 
completed a week long course. It was great to complete it having had the experience. I 
couldn’t believe how I really was doing it wrong and sort of a dis-service to the students 
yano. I was trying my best yano but I suppose it was only after the training that I really 
became in support of it…simply because I had a greater understanding of it. When the 
following…well previous academic year then we had a whole school CPD training course for 
all staff as there was a couple of new teachers; myself included. It was also helpful but was 
only 2 hours long.  
 
R= Who is involved in facilitating RP? Has a team been established? 
 
P6 = Well we have a team but it is really the student support team. It isn’t called the RP team 
or anything like that. Everybody is involved in facilitation so from teachers to SNAS to 
management etc… it is a whole school initiative. We have a school chaplain, two guidance 
counsellors and a Home School Liaison Officer. Each of us are on the student support team 
and we meet regularly. If a teacher is experiencing a challenging student; then the student is 
referred to one of us for an appointment. We don’t sit down like a panel and interview the 
student or anything like that. Just a regular one to one appointment and discussion. Often 
times would you believe; you hear another version of the story than what perhaps the teacher 
told you or even is aware of. I guess it’s the nature of the guidance office or chaplain office; 
the kids understand it is a safe space for them to speak and so often times without even asking 
much- the real story or event comes out all at once- like…eh…word vomit yano….Now that 
is not to down play the role of the teacher or anything like that…and most of the time the 
students could be referred for various reasons….not because the student wont talk to the 
teacher but could be stress, anxiety, home issues yano… 
 
R = Do you think RP is a responsibility of the guidance counsellor or who should be 
responsible? 
 
P6 = Oh no I would say no way- it is not the responsibility of the guidance counsellor. It 
should be a team effort like not necessarily one person’s responsibility but a whole school 
initiative. Which it is in fairness; everyone pauses before reacting, calmly considers the 
questions and students are used to this way of being in school that they know to expect a 
restorative response. This was what I found the most fascinating when I started as I presumed 
the students could take advantage of it or might not buy into it. Whereas, they just accept it. 
This is the way it is. I obviously cannot comment on their first experience of it because I 
wasn’t in the school at that time, but from speaking to my colleagues; they tell me the 
students adapted and adjusted quite well. That it was actually the adults; teachers and SNAs 
that required more convincing (laughs). What is new there- it is the same with the new junior 
cycle reform. The students have to be admired for their resilience and acceptance abilities. 
You hear so many talking now about teenagers and their lack of resilience, not able to cope 
etc….whereas in fact; they are very resilient. Anyways I am going off on a tangent, but it is 
everyones responsility. If it was just left to the guidance counsellor; that would be a specific 
job or eh…role in itself.  
 
R = From your experience, how is RP beneficial as an approach in your school? 
 
P6 = Oh it is very beneficial for so many reasons. It has created a pleasant school atmosphere. 
It is a lovely place to work and as a guidance counsellor it has helped build relationships. 
Staff are more pleasant and one thing that I really notice is there is no talking about students 
in the staffroom. In my previous school, at break and lunch times; staff would talk about 
experiences of disruptive behaviour in class and just pass general remarks about students. It 
really used to bother me as I just find it so unprofessional and like here we are high and 
mighty in the staffroom talking about kids…it was just wrong. Anyways, I don’t know if 
maybe it is the school culture or RP or a different mix of people; but that sort of carry on 
doesn’t happen. When we sit in the staffroom….we chat about tv programmes or holidays or 
events people have coming up etc… there is a greater respect for the students and for their 
home lives. What I also notice is if a teacher is referring a student to me; the teacher may 
have little knowledge of their home lives and personal situations but the respect the teachers 
show, the kindness, the want to understand, the empathy etc…it is just so wonderful to see.  
 
R = In what ways are you as school guidance counsellor involved in RP facilitation? 
 
P6 = Well despite being freed up on the time table to carry out some guidance duties…I am 
also time tabled for wellbeing and career guidance classes. So I guess I practice RP similar to 
a class teacher. If disputes occur in class I deal with them restoratively. I like to create case 
studies and use the RP questions to get a class discussion going. During one to one or small 
group counselling sessions; I use the questions. I really find them so useful for particularly 
keeping blame and shame out of the equation. During the training, we watched a video by 
Brené Brown which was informing us about shame. It was brilliant. Every now and then I go 
back and watch it…but I guess that features in my role as guidance counsellor. To sit with the 
student. Provide them with a safe space. A space free from judgement; where there is no 
place for shame and blame. I find RP very helpful in this regard. 
 
R = Other than dealing with behavioural difficulties, how is RP useful? 
 
P6 = It is useful because I guess it minimises behavioural difficulties or should incidents 
occur; then it brings a sense of calm. Rather than flying off the handle…yano as adults we 
pause and give the students time to reflect and think about what has happened and then at a 
later stage have a RP conversation about the incident. It improves relationships. It creates a 
lovely atmosphere. Students are shown respect. There are just so many other ways it is 
beneficial. 
 
R= Is there anything that requires attention like is there any times that RP doesn’t work? 
 
P6= Hmmm… in my experience it has always worked. You have no choice really…like it 
has to work. It is a way of being…of reacting….an ethos of restoring relationships and 
repairing harm… there has been times I am sure that students have said what is I want to 
hear…to humour me but I always think that if that happens…is it so bad? Like it isn’t that the 
person is off the hook so to speak…but more so that the relationship is restored…I always 
make a point of saying that we are drawing a line under this and starting again on a fresh 
slate. Young people like that. They like to be given another chance…once the relationship is 
restored and students know I am here for them if they need to talk; then I am happy. However 
when there is a person harmed or a victim… that can be more challenging. Luckily, I have 
only experienced one bullying case where RP was conducted and I was merely an observer 
rather than facilitator.  
 
R = As an RP facilitator, what is the experience of asking the questions like?  
 
P6 = Well it is reassuring for me to have the questions as a start. It is so handy to have 
questions there to refer to. I try not to come away from them. I try to stick to the exact 
questions as they appear and in the exact order. However that is all well and good while I am 
in the classroom or corridor etc…but when I am in the guidance office; indeed I have the 
questions on a poster on the wall, but I do revert back to guidance practice according to my 
training. I use different models like Egan, Ali & Graham but at the heart of it all I employ 
Rogers’ person centred theory. Focusing on the relationship and showing empathy at all 
times. RP complements it but I don’t use the questions in my counselling practice.  
 
R = From your experience, are there any RP processes of particular greater use or value in 
guidance provision? (Restorative circles, meetings, conferences etc…) 
 
P6 = Oh definitely conversations on a one to one and circles when in class. It is very difficult 
to say one is better than another but I guess it depends on the context and the situation, who is 
involved etc…  
 
R = In relation to an integrated model of guidance counselling, how is RP valuable in the 
delivery of personal and social guidance?  
 
P6 = It is very valuable because I think with the practice comes lessons; lessons of 
showing/modelling respect, lessons of ways of caring for others, of reacting, of listening, of 
pausing, of reflecting etc… I think certainly from a modelling perspective it is highly 
influential in the delivery of personal and social guidance. If a student has an issue at home; 
by watching me or my colleague behave restoratively, it can indirectly teach ways of 
being/behaving. I certainly found during my week’s training that one of the facilitators 
happened to be a guidance counsellor and by me observing him in his practice; how he spoke 
to us as learners, how he involved himself in the processes was just so valuable. However I 
do think it takes time.  I think students are taken aback sometimes when we react differently 
as to how they expect yano… same with  RP in guidance…except sometimes they do 
presume you will be kind and understanding. That is where I think the accountability piece 
comes in. During guidance counselling exploring the consequences of one’s actions but more 
so how they can recover and repair.  
 
R =  From your experience, how does RP support the development of social responsibility in 
students? (Do you notice an increase in students displaying empathic behaviours?) 
 
P6 = Oh there is definitely more empathy, understanding, accountability and respect. In 
particular I was covering a class one day for an English teacher. They were reading a novel 
called Wonder. I asked them to tell me what was happening in the book and describe the 
characters etc… At the start, they laughed and sniggered telling me about the character with 
the physical deformity. So I thought on the spot to use the questions. I actually formed it into 
an exercise. I asked them to consider who was impacted by the bullying of the character. By 
teasing out the questions, soon there was a change of heart in the room. The students were 
telling me how awful the bully was. I then encouraged them to reflect on a time we had said 
something hurtful to someone else. Why did we say it and how did it make us feel then and 
now. There is huge social responsibility developed. Unfortunately it is not something we can 
test like aptitude which is a pity.  
 
 
R = Finally…in your opinion, is there a place for RP to be incorporated into wellbeing 
classes under whole school guidance for all? 
P6 = Yeah I think perhaps more training would be important as a starting point. It is hard to 
say whether all schools should do it. Maybe I am being biased because it is something I am 
incredibly proud of for our school. If it became nationwide, would it lose its appeal, its 
specialness, its uniqueness. Who knows? Thanks a million Joanne  
 
